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In recent yeara moh speculation and concem have been caused 
b7 the publication, }'lhz Jolpq Cap•t Rw.1 With the allur-.ent ot the 
adolescent to mass media, attention is now being focused on 1fh7 Johnny' 
won't read or on wh7 doesn't J ohpny read !52£!? Parents and teachers are 
eager to establish in their children good reading habits. This seema 
to be well warranted tor Russell ventures to say that, "It a child does 
not have the habit ot reading by the time he is twelve years old, the 
chances are pretty good that he is lost as a regular reader."2 He goes 
011 to state that homes and schools should do all in their power to 
develop permanent interests in reading. Russell declares that this 
should be encouraged especially around the upper elementary and junior 
high school levels.l 
It is a well known tact that interest breeds motivation.4 
This is certainl7 true in reading. •Beyond a doubt Johnny' reads it his 
interest is stirred, and beJOftd a doubt, too, Johnn7 can be taught 
1Rud.olph Flesch, Wbz Johpnz Can't Read. (lew York: Harper 
and Brothers, 1955). 
2navid H. Russell, Qbildng Le&m to Read.• (Boston: Ginn and 
c~, 1961), p. 2s. 
libid., p. 28. 
4auy L. Bond and. Miles A. Tinker, Rea.di.Bg D1tf1cuJ.ties: fll•;,- Myposis and Correction• (lew York z Appleton..Cent\ll')'l-Orotts, Inc. 1 




reading if interest is the keynote.nS As a consequence, many studies 
have been made in an attempt to determine children's interests in order 
that this might give adults an insight into their possible reading 
interests. In regard to this Strang states that, "Adolescents are not 
necessarily interested in reading about the things they like to do nor 
in doing the things they like to read about .•6 It stands to reason 
then that to know a child's interests is not in itselt sufficient. One 
must .t'ind what books he would like to read, and if' he reads, !bli he 
reads; thus the study o.t' pre.t'erences. 
As the adolescent himsel.t' is in a traLsitional period of li.t'e 
ao are his reading interests and pre.t'erences. It is important that 
adults, and especially teachers, recognize what these reading interests 
and pre.t'erences are. This allows th• not only to encourage the 
read.ing in which the child feels secure but also to gradually introduce 
him to the wealth of Wlknown treasures that reading holds in store for 
him.. 
Stat!JMit ot the Probls 
The purpose ot this paper was to make a study of reading 
preferences of seventh and eighth grade students who resided in a low 
socio-economic area ot a midwestern cit7. An attempt was made to 
compare preferences of Negro and White children to determine it there 
were a racial difference in selection of books. 
$charles G. Spiegler, "Johnny' Will Read What He Likes to Read," 
Dm1op1ng PsnJMent !ntenst in Reading. ed., Helen M. Robinson, 
Supplementary Educational Monographs, No. 84. (Chicagos University ot 
Chicago Press, 1956), p. 185. 
6.Ruth Strang, "Scope ot Adolescent Interests," §ducation1 
LIXXIII (April, 1963), P• 463. 
' r ; 
Specific questions to 'Which answers were sought were s 
1. Was there a difference between Negro and White children 
in the choice ot topics? 
2. Were choices determined. by environment-that is, do 
children select books that are realistic or idealistic to them? 
.3. Was there a difference in choice when books have racial 
references in the content or an the cover? 
4. ·Did the readabilit,- or ease of' the book atf'ect choice? 
S. Was there greater variation in choices of' Negro than of' 
White children? 
6. Was there &. difference between the sexes exclud.in& race? 
Simiticance and Justification 
Children of low socio-economic status are usual.l¥ poor in 
experiential background.J therefore, this lllU8t be acquired 1n some way. 
Reading can be an answer to the probl• it interest and motivation are 
developed. 
". • • the value of reading experience chosen in accord. ldth 
interest and need has been shown repeatedly in case-studies 
to lead pupils to attain a better understanding of themselves 
snd their social enTircxmtent. It has been shown also to 
result in the building of' a more suitable ideal of selt, 
inoludi.n& attitudes that lead to more realistic vocational 
and educational choices.•? 
Up untU this time little has bHn done to determine the book preferences ' e 
of lagro children. Do they adhere strictly to those of the White? 
The writer hoped that b7 ma.k1ng such a stud76 she might attord 
herself' and others in the same circumstances a clearer insight into 
1Paul Witty et al. 1 "Studies of' Children's Interest-A Brief' 
SUDBD&ry III," El•mtm English, XXXVIII (January, 1961), p. 34. 
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the book preferences of these children. In this way she might be better 
able to understand the group and thus help the individuals not only to 
develop a love and permanent interest 1n reading, but to help them became 
well-informed and better citizens. 
Definition of Terms 
To understand the significance and implications of the tore-
going, certain terms must be clearly delineated as they are used in 
this study. 
1. Percent-In this study the percentage of children who 
selected a particular book or type of book on any one of four choices. 
2. Index-A number used to indicate whether books received 
first, second, third, or fourth choice. It was found by multiplying 
the number of choices separately and then dividing by the total number. 
Thus, the higher the number of first choices, the lower the index; the 
larger the number of fourth choices the higher the index. 
,3. Selected by Title-children were not permitted to open 
the book but only to look at the title. 
4. Selected by Scanning-Children were permitted time to 
examine the book and spot read it. 
5. !nterest•Type of book or books a child might choose it 
he had them. 
6. Preference-A choice of actual books presented for 
consideration of child. 
7. Codes: 1!,-Biography ot Ken, !m!!-Biography of Religious Men, 
ill-Biography of Women, !l!m-Biography of Religious Women, !!-Histor.r • 
§.-5ports, h.-Animal. !-MYstery, !-Racial Fiction. !-Miscellaneous Fiction. 
.~--
5 
This study was limited insofar as it was restricted to a low 
socio-economic area in a mid-we stem city. Sixty children, Negro and 
~bite, matched insofar as possible in reading achievement and intellec-
tual abil.ity 1 from four schools participated in ~· study. 
A series of sixty books divided into ten categories were used 
as a basis for the preference selection. The books were judged for 
their attractiveness by a committee or five teachers. The small repre-
sentation or books and categories places another limitation on the 
study. 
CHAPTER n 
REVIEW OF RELATED LITERATURE 
That children need guid.ance and encouragement in establishing 
reading habits is generall7 recognized. "We must help young people 
to make the discovery that in the world ot books they can find new 
paths and new worlds to make real lite more real and more exciting.n1 
For years adults have bem striving to better understand children's 
reading by imquiring into and observing existing reading practices. 
lumerous studies of reading interests have been made in an attempt to 
provide a basis tor the needed guidance. That the program has met with 
success is evidenced by research which confirms that improved reading 
interests and habits result !'rom a careful study or children t s present 
interests. 2 
Some authors in reporting such studies have used the terms 
reading "interests" and "preferences'' syn0111J1i0usl.7. Actually there is 
a difference. According to Getzels, an interest indue••• whlle a 
preference "is a readiness to receive one obJect as against another. 113 
Realizing this di.tterence, the writer is ot the opinion that in reviewin.g 
1John J. DeBoer, "The Changine Interests ot Junior High School 
Students," RW1pg iB Action, ed. laney Larrick (Intemational Reading 
Conference Proceedings, Vol. 2, New York: Scholastic Magazines, 1957)1 
P• 28. 
2aussell, op. cit., p. 400. 
3Jacob w. Getzels, "Nature of Reading Interests," Developing 
P!lJ"P'nt Interest in R!M1pg1 ed. Helen M. Robinson (Supplementar;r 
Educational Monographs, No. alt., Chicago: University ot Chicago Press, 
1956), P• 7. 
6 
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viewing literature in the field, "interests" and ttpreterences" cannot 
be completely di:vorced. Reading interests will induce a child to read; 
observing book preferences will give insight into reading interests, 
Thus an attempt will be mad~ to give a brief survey of literature re-
garding book preferences and interests that have been based on book 
preferences, 
Beginning in 1893, when True reported "What My Pupils Read, n 
studies of interests and preferences have been made, Such studies 
reached a peak during the 1920's ani 1930'a4 c;nd then declined until 
it can be said that tw investigations have bean made since World 
War II, S What was the reason for this decline? Despite the tact that 
each generation or great social change is retlected in the literature 
ot that time ani that thereby interests of young people are character-
ized by change, still certain generalizations seemed to have remained 
constant throughout the yean. 6 
Generally speaking, studies of interests am preferences have 
been made in regard to the following factors: age, sex, mental abilit71 
personality, envirormant 1 ani reading. 
The first of these, age, has proved to be an important factor. 
A great change takes placE? in book preferences as a child reaches 
adolescence. Children reach a peak in reading in grades seven and 
eight; they read much and are interested in reading books in almost 
arq field introduced to them, Anderson terms this period an age of 
ltoeorge D. S}Bche, Towy:d Bet~er R!fdiruz, (Champaign: Garrard 
Publishing Company, 1963), p. 166, 
Saobert A. Sizemore, "Reading Interests in Junior High School, 11 
E4ucatiop1 LXXXIII, Ho. 8, (April, 1963) 1 p. 473. 
6oeaoer, op. cit., p. 28, 
8 
exploring. 7 Fantasy begins to give way to the realistic. Young teen-
agers seem to mjoy biographies, lD,Jsteries, classics, and books with 
~istorical background; interest in informational books has increased 
in recent ;rears. The;r read stories or families, ca.rJ!Iers, teena.ge~s, 
ot lite in other lanis and or adventure. They like books having to do 
with animals, discovery, sports, and science fiction. 8 The diversit;y 
ot preferences is remarkable, yet upon closer inspection there is a 
difference in selections made by boys and those made by girls. 
Perhaps one of the most potent dit.ferentiating factors in 
children's selections is that or sex. The investigations of Terman 
and Lilla in the 19.30• s have been confirmed and reconfirmed as to the 
difference of preferences between boys and girls. 9 They found that 
bo;ye at the junior high school level enjo;y adventure, biography, and 
historical narratives, while girls preferred stories of home and school 
lite. In a much more recent st~~10 observation or children's choices 
ot library books was made; these f'indings agree with the atoresaid 
stwy and add to boys' selections animal, mystery, and detective 
stories. Girls also seJ.ected these three types along with career 
stories. No doubt the new role or women in the modern world helps to 
displace "home life" books by career stories. Some have observed 
?Esther M. Anderson, "A Study of Leisure-Time Reading of Pupils 
in Junior High School1 11 El2menta.rz Sqhool JoumaJ., XLVIll (January, 1948), 
pp. 258-67. 
8Josette Frand1 Yoy C~'s Re§SiiM Todu;, (Garden Cit;y: 
Doubleday and Company, Inc .. , 1954 1 PP• 1.38-68. 
9L. M. Terman 8Jld Margaret Lima., Children's Rea41.Dg. (lew York: 
D. Appleton-Century Co., Inc~, 19.31) 11 pp • .38-.39. 
10Pearl S. McCart.7, "Reading Interests Shown by Choices of Book:e 
in School Libraries," Tbe School Review, LVIn, No. 2 (Februa.:r;y, 1950) 1 
PP• 9Qii96. 
9 
boeks ot sports tor bo7s and those ot teenage and romance tor girls 
comiag to the fore.11 
Although both sexes seem to prefer fiction, bo7s tend to read 
mere non-fiction than girls.12 Bo71, likewise, appear to have a wider 
raage in book preferences. An experiment conducted by Smith and Eno 
aeems to help confirm this.13 Percentages ot types of books chosen by 
bo7a were: JQ"Stery, 16%; sports, 15%; science fiction, 15%; adve•ture, 
15%; animal stories, 13%; and sea stories, 10%. Girls, however, chose 
romance 65% of the time, JQ"8tery 20%, career 12%,. and comec~T 10%. 
Although girls read bo7a• books, the reverse seems to be 
seldom true.14 Recently, librarians have noticed a change in trends 
ot girls' preferences. Career books are begilmiBg to be replaced by 
books dealing with wa.,ys to develop personality ud popularity. Teen-
age girls are turning to adult tictioll more than ever before. Boys, 
meanwhile, are turning to space travel, war stories, aad books about 
the military services. It is felt that televisio11 is a factor that 
might have much to do with this. 
The third factor conceraing reading preference is intelligence. 
It might be surprising to note that,• ••• the expressed preferences of 
11Ma.rion w. Taylor and Ma17 A. Schneider, "What Books Are Our 
Children Readiag? The ReadiDg Interests ot Upper-Grade Pupils, 11 
Chicago Schoel Journal, XXXVIII (Jaau.ary-Februa.ry, 1957), pp. 155-60. 
(BoetoJu 
Read?" 
12oeorge w. Norvell, The Readipg Interests of Youy People, 
D. C. Heath and Compaqy, 1950), p. 71. 
1~Hary L. Smith and Isabel Eno, "What Do They- Really Want to 
The finglish Journal, L (May- 1961), pp. 343-45. 
14Alice R. Wickens, "A Survey of Current Readiag Interests-
In Grades Seven Through Nine, 11 Developiag Permanent Interest in Readi.y, 
(Supplementary Educational Monographs, No. 84,. Chicago: Chicago UBi-
versity- Press, 1956), p. 62. 
10 
bright, average, and dull pupils are fair~ similar.n15 It seems that 
breadth and depth are affected more than type. 
Personality is aa element which must. be dealt with as an end 
in reading preferences. "Children at this age read to satisfy personal 
curiosity and to satisfy deep needs and wishes.n 16 C .>.rlsen found that 
certaia. types of books had a tendency to satisfy individual desires and 
needs so prominent in the changing adolescent. JalimaJ 1 adventure, hero 
and slapstick cam~ stories help fulfill the need for self-importance 
and self-confidence. The desire to see oneself like others and not aa 
ab:aormal. person im the human race is found in stories of introspective 
adolescent life. Another need to assess one's own ability to measure 
up to positions in adult life is folll\d in stories of "role pleying" 
which include personal experience aDd· vocational stories; those con-
cerned with social conditions, philosophical, and ethical problems; and 
fine.l.ly stories of another age, another culture, or another social 
stratum. 17 
'.Ole last two factors, environment and readability might be 
considered as "outside" factors but are of vital importance to book 
preferences. Of the first of these, environment, Russell states, 
"Different people with different educational backgrounds read different 
ld.Jilds of materials if they read at a11.n18 Homes of lower socio-
economic status where parents have not had the opportUBity for even a 
15space, op. cit., p. 168. 
16wickens, op. cit., p. 62. 
17a. R. Carlsen, "Behind Reading Interests," The E!glish Journal, 
XLIII, No. 1 (January, 1954), pp. 7-12. 
18aussell, op. cit., p. 24. 
high school education cannot be expected to have the same reading 
:materials available as parents who are perhaps collebe-educated and 
of good socio-economic level. As suggested by some 1 television might 
be playing a role in helping children from under-privileged homes 
broaden experience, thus aiding tham to be more diverE a in book pre-
terences. 
In regard to the readability or ease of the book, Ridgway 
found that, 
"When interest in a book was high, the pupils • • • tended to 
read above their measured reading levels •••• Books with 
high interest scores were frequently judged as about right 
in difficulty even though rated two or more grades above the 
measured reading level of the readers. Books with low 
interest scores were trequentq rated as too hard even1~hough 
actually on or below the reading level of the reader." 
Studies and observations such as these seem to indicate the potence of 
interest factors over readability formulas. 
Last of all, but surely not least, is the !actor ot the books 
themselves. Books come and go. Written tor a changing society, they 
also change. DeBoer, in his article "The Changing Interests of Jwdor 
High School Stuc:lents,n20 lists eleven books as examples ot children's 
favorites that have surv1 ved over a period ot years. They are Iga 
§.llf.IK, Huck1ebem FM!Jt, Treasure Island, Robinson Crusoe, Little 
Wom,en, Th! Fin Little P!Rpert, Allot in Wonderl&nd, Heidi, Han• Brinker, 
Uncle Tom's Cabin, and The Call of the Wild. WhY are these long-lived 
w.hile othert are not? 
1!9Jiobert W. iid.gway, "A Study of Readability 1 Interest, and 
Ueetulness ot Selected Materials tor Retarded Readers in Grades Four to 
Eight," University ot ICansas Bu11etin of Education, I (November, 1955), 
p. 13. 
20o.aoer, op. cit., p. 28. 
12 
Rankin asked pupUs how they selected books and found the 
theme or specific topic of the book to be the most important factor. 
This was followed in order by the format of the books, a sampling of 
the text, the recommendations of others especiall7 their peers, previous 
knowledge of the book or author and last of all, the style of writin8.21 
Most agree that there should be plenty of action and suspense, direct 
discourse, colorful discriptions, humor, human interest, and elements 
that afford self-identification. 
»em for Furt;her Rt'evoh 
A1though it has been shoen that past studies have repeated 
themselves, yet it sMIU that this is a rapidly changing era. Thoughts 
are being turned not only to life within the known world but to that 
ot wrlds in outer space. Mas aedia have broadened experiences never 
dreamed ot before. If a country is to continue as a democracy, it 
•st have well-into:rmed. citizens. Interest as well as the reading of 
all must keep pace with the changing world. Children need guidance in 
their reading. It is essential that adults know existing reading pre-
ferences of children as a group and as individuals in order to give the 
needed service. Studies of book preferences must be as continuous as 
the changing times. 
SBDPrz 
Literature in the field of reading interests and preferences 
was begun in the 1890 1s and flourished throughout the early' part of the 
twentieth century. Research reached a peak in the 19201 s and 301 s. 
21 Marie Rankin, "0hil.dreD's Interests in IJ.bra.ry Books of 
Fiction,• Tsaqhers College Contributions to Education, No. 906, 
(New York: Teachers College, Columbia University, 1944) 1 pp. 136-38. 
1.3 
and then gradually declined until few studies were made after World 
War II. This decline was probably due to the tact that certain 
generalizations made previously remained constant. 
It was found that the following factors affected children's 
book preferences to a greater or lesser degree: age, sex, mental 
ability, personality, environment and readability or the book itself. 
Perhaps the most pronounced of the findings were that children in the 
seventh and eighth grades were at the peak ot their reading both in 
quantity and diversity; this also is the age where sex and personality 
are potent factors in book selection. Finally 1 the qualities in a book 
that influenced children's choices were mentioned. 
It was deemed that further research in regard to book pre-
terence was vital in order that adults may :f'umish needed guidance. 
This is a rapidly changing world; today' s citizens must be educated so 
that they may be the well-informed citizens and leaders or tomorrow. 
CHAPTER III 
THE PROCEDURE 
As stated in Chapter I, the purpose of this study was to make 
a comparison ot book preferences ot Negro and White children of low 
socio-economic status. 1 
The Selection of Popul§tion 
The Total Population 
The study included thirty Negro children enrolled in St. Joseph 
School and Holy Name Sohool of Kansas City, ¥dssour11 and thirty White 
children enrolled in Our Lady or Sorrows and Cathedral School located 
within the same city. All four schools are situated within the same 
area. The parents or the children are of the laboring class; man7 of 
the homes are broken homes where financial problems and instabUit7 are 
a common hindrance to family living. 
· SelesrW.og of Particu1ar Group for this Stud;;r 
Intelligence and achievement tests were administered to all 
seventh and eighth grade students in the four schools. With these two 
testa as a basis, fifteen Negro boys and fifteen Negro girls were 
paired with the same number of White bo;re and girls. An attempt was 
made to have a wide range of I. Q. 1s as well as reading levels repre-
sented in each group. 
1 Supra, p. 2. 
14 
15 
Description of Testiga Ig!trqmenta 
In this study 1 a group intelligence test, the otis Quick 
Scoring Inte.J,ligenge Te§t=form CM!or Grades 4-9- was administered to 
the total group of chi.l.d.ren. This verbal test was chosen tor several 
reasons. First of all, its reliability compares favora.bJ.¥ with that 
ot others. Secondly, its eaee of administration made it possible for 
teachers to administer their own tests; and finally, because of the 
ease and objectiveness ot scoring. 1 
The Stanford Adya.nc!d Rea4ing AM:l eyem.ent Test-Form J was 
utilized for, although it tests paragraph meaning and word meaning 
separateJ.¥ 1 the scores can be combined to yield a total reading score 
and a grade equivalent. It di4 not test speed which the writer deemed 
irrelevant to this study. 2 
Adminiftering and §goring of the Tests 
The above mentioned tests were adminjstered to approximately 
one hundred twenty seventh and eighth graders within a one week period. 
With one exception the tests were administered by the respective 
teachers. All tests were scored by the teachers and checked by the 
writer. 
Compilation ot Teat R._e_!S~ 
Following the checking and scoring ot tests, an attempt was 
made to match Negro and White children according to intelligence and 
1· 
Arthur s. otis, Otis Qyigk=§coring MfDt&l AbilitY Teats, 
Form £!:1, (New York: Harcourt, Brace, and World Company, Inc., 1937). 
~ruman L. Kelley, et, al,, Sta.n.tord Achievement Test. Form J-





readina level. Mean aoorea were cC~BpUted. Uld tablea lllde •ho'win& di .... 
\l"ibutiona. These data are ahown ill Table 1. 
TABLE 1 
F.t~..E,,.UENCY DlSTRIBUTl0NS AND M;.;AJS C7 I.Q. OF PUPILS PARTICIPATING 
I.Q. lear<J White 
Ran&• Tot.a.l. T01i&l 
Girla Bon Group Girls Boys Group 
120-124 1 1 
115-119 4 1 s 2 2 4 
11o-114 1 ' 4 2 2 4 105-109 2 2 4 2 1 ' too-104 4 1 ' ' t 4 95-99 2 1 ' 2 .3 s 90-94 4 4 1 3 4 85-89 1 1 2 1 3 
80-84 1 1 1 1 
75-?9 
70-?4 1 1 1 1 
-
TOTAL 1S 15 _)0 1_S u 30 
.KEA!I scoruss 104.3 98.7 tot.s 104 98.3 101.2 
It will be noticed that there W&a a wid.e raqe ill the 1ntelli&WlC8 
quotict.a of the ch1.ld.ren. The aeaA aeon of the girla tell within the 
average range; that of the bop wae aoaelllhat lower largel7 clue to the 
one oaae within the 70-74 illterval. 
'fable 2 ahow the trequeMy diatl'ibutiona and. mean scores ot 
the reading t.eat reall.lta ot both aroupa part1oipa.t.ing ill the 8t.ucl7. 
The rup ot the rea42D& aoorea •• eight ;yean aad. nine aont.ha; aun 
acorn ot tu IJ"'UP• were in ver;y eloae range of euh other. 
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TABJJj; 2 
F~t.r61CI DISTRIBUTIONS AID MEAJIS OF ~ITA.UOH.D n.EADI.NG ACHl.&.V~T tl!IS'f 
Gii.ADE LTWRLS OF PUPILS PARTICIPA'l'IRG Dl STUDY 
l4egro white 
Readins Leftl. 
Girla Bo¥• !~ GJ.rla B~za Total -----r 
12.0..12.9 1 1 
11.o-11.9 2 2 4 2 2 
10.0.10.9 2 1 3 2 2 4 
9.o- 9.9 1 1 2 1 1 2 
e.o-s.9 ' 3 ' 3 s 8 ?.o- ?.9 3 6 9 ' 4 7 6.o- 6.9 ) 3 2 2 s.o- s.9 1 1 2 2 1 3 
4.0.. 4.9 1 t 1 1 
TOTAl. 15 15 » ts 15 30 
M1Wil SCO!UI:S 8.4 8.2 8.3 8.3 8.4 8.4 
Sixt7 books were aeleoted and claea1tied aocoJ'din& to type. 
\be7 wre then plaoecl into ten ca~nea, naael.Js biocraptq of aen .. 
biocra.PbT ot .reli&1oue aeo, bio&rf.Pb7 of woaert1 biograp~Q' or relJ.&ioua 
W<aen.t hiatoq .. apona, ard111l, syeteq, racial fiction, and Jlieoel-
laneoue fiction. The writer Mel particule.r iDtereet ill secular and 
rel1&1oue biogra))hT 1n this particular st.t.J.d.7 aad tbu dnot.ed tour 
cateaories to this alone. Realizin& that it waa beyond the ecope ot 
\hie study t.o claaa11) each type ot fiotion aepara.tall' 1 art. att-.pt. wu 
llll84e to incorporate eeveral ditteMnt tnea UDCler lliftell.aneoua tiot.ionr 
aeiaoe, romal'!ce, adventure, and hU~~aD interest.. In all tiw categories 
were devoted to !A·,to4.~tt.i.onal type booyan4 tiTs to fiction. 
In order to make ttt. study aore objective, liNCh ettort. waa made 
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tto h&w two books 1n e&eh cate&OJ7 YeJ7 attractive in torJ~~&t and &ll-
over appearance,. two mod.iocr•• and two claas1t1ed u drab. Stan<Ut.rda 
tor appea.ruo•• u shown in 'fable 3, were set by the writer, aacl a eoa-
aitt. .. ot five t-.chera Jud&ed ta booka and cl&aa1t1ed th• MOOJ'dina• 
17• Readability Yaried. ranging fr<lfll sixth grade to adult level, but 
\he majorit7 of books w•re class1ted u sixth, eeventh1 and eipth 
lftod• ltrnl ot ditticult7.-
TABlE 3 
St~AW>S (6 A'l'TMC'L'IVii~~F.:SS FOR BOOXS TO BE lJSJW II STUDY 
Cl.aea 
Requireaent,a 
1 2 3 4 
A 
Vflrl' Boon new or Cover Yery Attractin Plut.J.o 
Attract.i-n almost nw at.trut.in format with Ccrt'ltl" 
withill.u- pleuing u ... 
trated jacket lust ratione 
1 
M.s.iOON Book No Jackft Fewr Without 
H&801labl7 or at. the Uluetratione plastic 
new moat a lna than in Cla.ee cover 
ati:.t't.ctive A· Foru.t 





Drab Book not No Jacket, '*'r¥ tew W1t.hout 
ft.WJ well or pict.ureJ Ulutrationl plastic 
UHd ower well 1t allTJ emall eover 
WOrD. print 
-
Cglj.ut.w the Datt 
Thue Mleoted books were arraaaect into eix aet.a ot ten booka. 
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according to attractiveness, each set with a representation of the ten 
t~~es. Sets one and two were attractive, sets three and four mediocre, 
and sets ti ve and six drab. \v1rl.le sets one, three, and five were being 
inspected in School A, sets two, tour, and six were being used in School 
B. The purpose of the study was explained to the children and they were 
asked to be book critics. Enthusiasm ran high and &ll were duly im-
pressed that it was their decision that was important and not that of 
their peers. 
During this first inspection the children were requested not 
to look inside the book but only to choose by title, indicating first, 
second, third, and fourth choice. Since all books in the individual sets 
were either attractive, nediocre in attractiveness, or drab, it was 
hoped that children would not be Wluenced in their final choices by 
the appearance of the indirldual books on their first contact but would 
choose tor subject only. 
After all the children had chosen by title, theee original 
sets ware interchanged so that using the same books, they were mixed in 
attractiveness but still representative of all ten types. Since some 
books within the sets were very attractive in outward appearances and 
others were not, would children remain constant in their choice of sub-
jects? 
On another da.;r of the eaae week the "critics" were encouraged 
to choose again but this time to examine the books carefully and even to 
spot read them before making their choices. This was perhaps the most 
difficult, yet satisfying part ot the experiment, for though all were 
given a.nq>le time to examine the books, they were loath to put them down .. 
Next, the sets of books were exchanged between schools and the 
. -
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same method followed so that each child was able to examine each of 
the sixty books. 
Finally, having collected data from two schools, like procedures 
were used in Schools C and D. The writer personally exchanged the 
books and met with teachers participating in the study. All agreed 
that it was a pleasure to see children hungry for books. Enthusiastic 
expressions such as, "Gosh, Sister, there are some good books in there; 
when do we get to read them?" led the writer to believe that as far as 
the children were concemed, the program was meeting with success. Al-
though all children were permitted to peruse and select books, only 
data of those children selected by tests were utilized. 
Treatment of Data 
The choices were tabulated and the percentages and indexes com-
puted. Results of this experiment are presented by means of tables and 
graphs in order to indicate more clearly the conclusions reached by the 
writer. Tables show the nUJIIber or percentage ot Negro and White 
children, total group, boys and girls, who chose a particular type of 
book. The way in which the types were chosen, i.e., by first, second, 
third, or fourth choice is indicated by the index number. 
CHAPTER IV 
ANALYSIS AND INTERPRETATION OF DATA 
This study was made in an attempt to gain a clearer insight 
into the book preferences of Negro and White children ot low sociO.:.. 
economic status. In order to accomplish this, the writer chose the 
dirtJct method of presenting si.xt.y books carefull.y selected for interest 
and attractiveness to thirty Negro and thirty White children for 
critical choosing. The children who lived in the same city and within 
the same locale were matched, insofar as possible, in I.Q. and reading 
level. They were then asked to write their first tour choices for 
each ot the six sets of books presented. The first selections were 
basad on title choice; books were rearranged and the selection was 
made the second time by scanning. 
Rating of Books bz Chil.drM after Stud..ying Titles 
As previously stated in Chapter 1, 1 an indu number was used to 
indicate whether books received first, second, third, or fourth choice 
ratings. It must be remembered that the lower the index number, the 
higher the preference tor that particulAr t~e ot book. Contrariwise, 
the higher the index number is, the lower the preference. Thus it a 
category is given an index ot 2.;, this means that 2.5 is the mean of a 
preference on a four-point scale. Therefore, many children might have 
rated it as their first or second choice; more made it their third or 
1 Supra, p. 4. 
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t~b cboi.ce. The average rati.Da ._. 2.s. 
Table 4 shows m.ean index ratinp obtained for different typea or 
boob when . lego and Wllit.e childr•, "bo18 aa1 girla, selected books b7 
title cal¥· 
Tne ot look BoD 011"18 total 
hpo WhiM ll'IIJ.'O vt;ite ...... •bit. 
·~ .. , 2.4 L'i 2.6 2 .• 9 a.s .. J.O 2,4 2,6 a.6 2.8 a..s 
bl.,. .. 2.6 2.4 ,.t a., a.t 1.4 
w.- '·' 2.5 '·' 2.8 ,3.1 2.7 a.l, .• WOMD 2.9 .~., 2.6 a.s L? 2.4 
JU.a\017 2.2 .. , 2.2 2.7 2.2 a..s 
Sport.• 1.3 1.6 .. , 2.1 2.2 2..4 
Aft5M1 a.4 2.4 2.6 a.s a..s a.s 
~.,.,. .... 2.4 2.3 2.4 2..4 a..s 
l't.Mial 2.5 ,.o 2.6 3.0 2.6 l.O 
lU.acellaneOt.Sa 2.5 ,.o '·' 2.6 2.6 2 .. 8 
CouiAleri.a& \be aroap &a a wbole, it 1a Satereetift& to note that 
wtdte cl'd.l.drea aaYe the Worsu.t1ve type ot book a hi&her preference 
than did the learo ol'dld.nm.. Titles ot bio&:raphiea were taapting &QI'1 
wre pret'ened over tbe purely ticrt1t.iou type ot book. With the •-
cept10D ot bia\or,y, lego oh1l..drel1 teaded to choose fiction of fiiV' tlPI• 
Biopaphy waa a "last" tor Mn7 of th•. 
Att.er atw:b'inB titlu, rachl f1otion s4MUtl to be the leut 
preferred type of reading tor White ehilclNil vhUe legro ohild.ren otte 
-.de it their tiret choice. Very 110\ioeable ia the 2.1 ratiq ot both 
lecro and White girl.a tor boob of sports which ahowe that theae booka 
ftJ7 often recei't'ed tirat choio• by the groups. 
Rating ot Booka bY ChU4r!n atter Scanninc 
Perhapa more valid than the title choice wa.s the rating of booka 
atter so&mliDg. When children had time to browse through the booka, 
many altered their choices. Table 5 ahows the mean index rating for the 
different types of books obtained from. children 1 s choices made atter 
having had time to peruse or soan the books. 
TABL& 5 
'tJPe ot Book Bora OiJ!!ltt ToW. 
hpo Whtt• lttpO lllhite lqro Whit,. 
liOift.pb.y a.? 2.l 2.9 2.9 a.e 2.6 ,.. a.s 2.4 2.9 j.,; 2.7 2.9 
hl.Mtm 2.9 2.4 a. I 2.6 2.9 2.5 
w.. a.s 2.6 '·' 3.0 ••• a.e W. VCJMn 2.8 ,., 2.1 2.6 a.a 2.1 
liAol7 2.$ ••• 2.7 2.9 .a.s a.? lpoJU 2.1 2.6 a.a 2.'1 l.S 2.'1 
Aa2•l 2.4 1.4 2.3 a.& 2.4 a.s 
~ 2.6 2.? .a.J 2.1 a.J 2.4 
Roeial 2.6 3.1 a.t .. , a.e 1.6 
JfUo•ll.e.neou.e 2.4 1.9 2.4 a., 2 ... 2.2 
While Negro children remained s<aewhat constant in their choice 
ot books, this was not tru.e of the 'White group. Negroes stUl tended 
to give fiction their highest preference although biography, also, re-
ceived some first choices. White children altered their first choicea 
and with the exception of biography of religious women, had a tendency 
to agree with the former group in their preferred fiction. It is 
interesting to note that while acanning books involving racial elements, 
Regro children were not quite as interested as they were when selecting 
b7 titleJ White children reacted conversely'. 
WiM ot Books b1 Magro and White Girls 
As shown in Table 5 • the girls in this particuls;.r study agreed 
remarkably in their choices of books. Both groups often kept biography 
and history as their third or last choice. This was especially true of 
biographies of wcaen. The only wide deviation noticed was in racial 
fiction where White girls otten gave such books first choice while 
Negro girls gave them third or fourth preference. 
Rat,ipg of Book8 by Negro apd White Bon 
There was a tendency for Negro bo75 to rate biography' higher as 
preferred reading af'ter scanning them when choosing merely by title. 
This was particulary noted in the biography of men and women. They 
chose history and sports as a "first" more than any other type of 
reading. White boys, still often keeping racial fiction a third or 
fourth preference, did become very interested in miscellaneous fiction 
giving it a 1.9 rating. Perhaps another notewort.b7 rating b;y these boys 
was the very high 1.6 preference for biography of religious women. In 
general there was still a slight tendency tor Negro boys to prefer 
fictitious books over biographical books while the choices of White 
boys were now slightJ.T more diverse. 
Percent¥' or Negro and jhite Qh1 ldr!Jl Se4fctin& Ditfertnt 
T:rpe1 ot Books bz Title 
In addition to the preference ratings made by the children, data 
were collected on the number or choices made in each category. Table 6 
shO'W8 the percentage of Negro and White children selecting books in 
various categories. 
Although both groups of children, Negro and White • followed the 
same general pattem when selecting books by title, once again several 
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TABlE 6 
P~~'l'A~ Vi~ t~ ~T.& CJ;W..O.Li..i!J\l O<lihl.I':.C'~.UJQ JU'F~'T 
flfiS fJI DO~ Bl tlt:...;:. 
TJPe ot look 
..,. Girt. fot.al. 
lepo Wl\1\e liqro wtdte 
..,_ 
Whit• -"': .... _~. 
11~ 29.'1 ,,., 30.0 ,,.~ 29.9 ''·' .. "·' ''·' at..S 21.2 )1.? ,., .. w ... 31.1 ''·' :24.4 "·' 2?.1 )J.9 w-. 1'1.8 , .. , 34.5 40.0 :n.t 29.4 Bel. wocum 21.1 U.4 36.7 ,8.9 •. , 41.1 
Mno17 J8,9 "·'~ 1511!6 18.9 ''·2 31.8 l,poft.e .... , "·' ''·' 20 .. 0 )2.2 )8.4 &aSMl. ,, .• SS.6 SS .. 6 ,2.2 S6.? ''·' ,,..,.,. 44.7 4l.J , ... 60.0 ,.., ,._, 
IM1&1 , .. - __ 25.6 sa .. 1 45.6 t..s.o )S.I. 
Jflaoellaneoue 34.4-
''· f 
66.? 44.4 50.6 37.8 
interesting deviations m&J' be discerned. The greatest number of 
Begroes tended to choose more fiction than White children while the 
latter chose more biographJ' than did Negroes. This 'W&S espeeial.ly 
noted in the ease of religious biogr.&~. 
ot the children participating in the experiment, perhaps the 
Negroes were most active and interested in sports. It is interesting 
to note that despite this interest, books pertaining to sports were not 
selected b7 the group as a whole. Animal and myste17 stories were 
popular for all. 
in selection by title when types or books are ra.nked 
according to percentage of choices, 45 percent of White children chose racial 
fiction. 
To sUJIIIDS.rize book preference arrived at by title, Negro students 
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chose the .t'oll01d.ng in order o.t' pre.t'erence: mysteey (58.9%), ani•l 
stories (.56.'7%) 1 miscellaneous fiction (50.6%), racial fiction (4.5.0%), 
hiato17 (.37.2%), sports (.32.2%), biosraphy of men (.31.7%), biograp}q' of 
women (.31.1%), biographT of religious women (28.9%), and biograp}q' o.t' 
religious men (27 .8%) • 
White students chose: animal stories (.5.3.9%) 1 mysteries (.51.7%) 1 
biography o.t' religious women (41. 1%) 1 sports (.38.4%), history (.37 .8%), 
biography of men (.37 .8%), miscellaneous fiction (37 .e%), racial fiction 
(.3.5.6%), biography of religious men (.3.3.9%}, and biography o.t' women 
(29.4%). 
Percentage of Negro and ~bite Children Selecting Di(ferent 
Types ot Books after Spanning 
Though reading preferences followed the same pattern by title 
selection, atter scanning the pattern was even more notablJ' close. 
Results are depicted on Table 7. 
PilCIITAG:if. f1 B(!tO J.MU i>Ml'i'!i Cl:Ullt~~:sl Zl~D-1 til:~!"~:.ilft 
Tt;;; ~ 01 iOJIC .t..Fl':f~f~ SCAJU~IMG 
,,. .t BOok ..,. Girle T4Ral . ..,. White .... llh1t• Kepo Whit.• 
81op&J*7 3).4 :n.a 36.4 u.s 34.9 .).5.2 .. 40.0 )8.9 30.1 20.0 ''·' 29.4 liel. X. 38.9 ''·' 30.0 41.2 ,.., :n.a \i-- 21.9 .•. , 42.2 .56.7 ''·' ,, .. Rel. W,.... 2.5.6 20.0 4,., ''·' ,.., ''·' 11ftoq 62.2 61.1 ''·' 15.6 ;M.t .)e.4 Sport• ...,., so.o .-4 t?.$ 33.9 l3.9 
AaSMl ,a. a 60.0 ,..., 46.7 41.4 ,,.4 
lf7ate't7 44.; 43 • .3 6?.8 58.9 56.2 ''·' Bacia.l .)3.3 37.8 41.1 46.7 37.2 42.3 
lllaoel.l.aneous 31-.1 .36.'1 61.1 47.8 46.1 42.3 
Frea tke Table presented, it can be seen that both groupe were 
aere diverse in their selections. A greater number of Negro children 
chose biography than they had on the previous title selection. Mystery 
stories were selected. aore often than any other type of reading. waite 
cnildren still chose much biography but added more racial and miscel-
laneous fictioa. Perhaps tae most noticeable and. interesting difference 
between title and scanning choices was that, when choosing by title, more 
Negroes selecte« racial fiction than did White chil&ren but after scannin& 
the converse was true. The greatest number of children fraa the croup •• 
a whele cllose tqstery an& anibl steriee while the least nUilDer eelecte& 
sports. 
Hter scanning b7 Necrc students bHks were rankecl on the 'basis 
ef percentages choesin& them in the !ellewin& order: ayatery ( 56.2%), 
animal (53.4%), aiscellaneeus fiction (46.1%), history (38.9%), racial 
fiction (37.2%), biecraJb7 et weaen (35.6%), biecraph7 o! men (35.1%), 
biography of religious men (34.5%), 'biograpft;y of religious women (34.5%), 
and sports (33.9%). Percentages of White children chose books in this 
. order: animal stories (53 .4%) • IQ'IItery ( 51.1%)., lliacellaneous fiction 
(42.3%), racial fiction (42.3%), history (38.4%), biocraphy of reli&ioue 
ae:a 07 .8%) 1 biocrapll7 of weaen (37 .8%) 1 biography of religious woaen 
(35.6%), a,orte (33.9%), ana biocraphy of aen {29.4%). 
Fi,ure 1 offers a graphic comparison or the choices of Negro and 
White children fer tlle &i!.ferent types of books after studying title 
and after scanning. Although there was some difference between choice& 
of titles m<:.~e by the two croupe, both were in close acree•nt after 
havinc more time to examine the books during scannin& period. 
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a8ly close, what were some possible factors for the more noticeable 
deviations? First of all, what may have been the reason that more 
White children chose biography than did Negro children? Seventh and. 
eichth graders are at the age where they like to identify themselves 
with someone. Since the majority of biographies had 1tlhite characters, 
perhaps it was a little difficult for Negroes to establish that identity. 
The writer did include, however, the book Harriet Tubman since the 
story of her life had been popular on television for both Negro boys and 
girls. The book, nevertheless, ranked very low in the percentage se-
lecting a.e it also had in the index rating. Identification may alee 
have been the factor accounting partially for less Negroes than White 
children selecting reli&ious biography. Upon investigation, it was 
found that although enviroDJHnt seeaed. the same, most of the White 
taJililies "arew up" with their Catholic fo.ith while the Necrees were 
pred.OJiinately new converts; bacqround in religion and interest in 
saints micht not have been deeply sown. 
The fact that after scanning the books, Negro children lowered 
their esteem of books involving racial fiction while White children 
reacted conversely interested the writer. Call Me Charlez, the story 
ef a Necro boy who despite JD.all1" di.f'ficultiE>~ is victorious in winnin& 
..nJ friends, was the only racial book really accepted by Negro children. 
Kart Jane, accepted by a large majority cf Negro girls when choosing by 
title, was rejtictecil by some after scanninc. The story tells of a Ne&ro P,rl 
ancl her trials as the first Negro to attend a non-integrated school. 
In the end a small group of children becomes affable end. pled.ge to 
remain true to her. Althouch the book brought out the harsh reality of 
the racial problem, Mary Jane was not quite heroic enou&h and the tone 
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et the book was a little teo sympathetic for same of its readers. While 
huaorous to the White students, Steppin and Familz and Luck;y Mischief 
were critized by Negroes as not being typical of them. It was also 
observed that Luc~ Mischief was dropped by White children after scanning; 
perhaps this was because a younger boy was featured as t,he main ch,cracter. 
Since Underground Railroad dealt with slavery and the !&gro of yesterd~, 
it was considered outmoded. Backcourt A.tea, which had a Negro boy 
featured on the cover, had no racial reference whatever in the story. 
Negro boys ranked it higher after scanning than before; White boys were 
unaffected. 
To sUlllllarize reactions to books of racial fiction, it may be said 
that White children were im.arested and perhaps curious; Negro children 
were critical. 
Preferences of Negro and White Girls 
Having considered the book choices of Negro and White children 
as a group, what can be said of c..::;.; girlP alona? F'igure 2 shows that 
in this study White girls were somewhat more diverse in their reading 
than Negro girls. Although following the same general reading pattern, 
White girls seemed to enjoy biography of women and fictional books almost 
equally well. Negro girls ranked bioaraphy of aen, religious ~ 
secular, as one of their least preferred types of reading. While White 
girls shared this opinion when it came to secul r biography, after 
scanning they ranked religious biography of men quite rdgh. Ne&ro girls 
did substitute some biograph7 of waaen in place of animal stories and 
racial fiction after spot reading, but without question my-stery still 
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often ohooaina mpter,y stori.ea, ao cl1d they acre• :lA .w& Often selecting 
books bavin.i to do with biator.r or eporta. 
Pnf'•r!A2•• 9&: Jsm a V.bit• Bm 
Enn more than the girls, b.,._h aroups ot boys aareed in their 
eelectiorl ot booka and ••o:lallJ eo atter aeanniq. Fipre 3 reveals 
\hat 60!C ot the bo78 ohoee h1at«a7. A.ni-.l storiea wt%"4J nu.t. in rank 
toUowed b7 sport. a, nqaterr, and b1ograp}Q' ot men. White bo7a eeaed 
•lllb\17 _.. intereated. 1D. books with the raoial elaent the did lege 
bo7&• Altnoup Jearo bOJS seeed to ohooa more biography than White 
bore, biograpbT of WOIHil ranked. lowest ill preference fer both groups. 
look P.ntmma• . ot ltu .IQd Girls R'll£4l.u• at B.ut 
Ae abown in Table 8 the anateat percentage dUterence betwea 
aJll' Of tile il'Oup8 conaidencl W.8 that ot bo)"S verR8 Sirla. 
PElWII'i'AG& \6 ~)1$ AND GL;;l.S JWQ .. kJ:D~ 0? ;tACS 
S~'i'Il~ Dlf'f':.)J.;&t .. T T!i~i$ at BOO&$ 
f»e ot Book Obotce 117 Tita • , Ohoioe attw S~!AI . 
Girls 1018 GUle s.,. 
I!sdq % w. :c Ind• ~ Ia4a ~ .. 
I10ift.Pia7 2.8 34.8 2.1 lO.? 2.9 ''·' .. , 30.6 .... s.e. 2.6 23-.4 a.? 46.1 '·' "·' 2.6 ''·' X.ta Bel. 2.1 J0.6 ~~5 31.1 2.7 3£.! 2.7 )6.1 
~··sec. a.1 ''·' 2.8 ,~,. '·' 49,':1 2 •• .,., w...•alel. 3.6 4'1.8 2.6 22., 2.? 4T.2 2~ 22,8 IU.atorT 2.S 1? • .) 2.:3 S?.8 2.8 1S.6 2.4 61.7 
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With one exception, gi.rla seemed to be as intolerant ot bio-
graphies or men as boys were ot those of women. Unlike the boys who 
did not. choose biographies ot rel.i.gi.oua vomfll 1 girls did terxi to choose 
biographies at men when the religious element was prcminct. While boys 
ranked history as their highest preferred reading, girls ranked it as 
lowest. Although sports were not chosen as a "first" tor boys, they did 
rank it 8llOl1l one or their top preferences; tor girls, it was next to 
last. Both groupe cjoyed ~tecy but the percentage of girls far 
f!D:eeded that ot the boys. Likewise, girls selsoted racial fiction more 
otten than bo;ys. It is int.erestina to note, however, that after scanning 
the books, the percentage or girls' selections dropped lillie that or the 
boys rose. In general, it se-.s that boys teDied toward the real.istic 
in their choices while girls chose the more t1ctiti011s type ot book. 
These cho:btes are graphica.l.ll' SUJJDarised in Figure 4. The most dramatic 
difference bet wee the sexe-in tact, practicall.1" the reverse-is in the 
areas at history and sports. 
Ran1d.!u; or Boog 
In the preceeding discussion the writer took into consideration 
which tJP88 or books were chosen b7 bop and girls reprdl.ess or race. 
Exactly 111hat books did they select aad 111hat were SODJ8 ot the possjble 
factors besides types tla t led them to prefer what tmy did? 
In Tabls 9 individual books are ranked accordi.ng to percentage 
ot children's preferences based on sca.nnin&. Several interesting factors 
.... _,_._}~~. 
were obsti'Ted.. Along with the percaage is given the mean scanning 
index nud>er, tbe class ot book or how it was judged 1n attractivenesa1 
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INDEX RATING AND PERCENTAGE OF CHOICES 
FOR EACH OF THE SilTY TITLES RANKED ACCORDING TO SCANNING 
Title Olasa T;vpe % Index 
1. Haunted Houseful A M eo.o 2.0 2. Pocahontas A WB 71.7 2.6 3. It • s Like Thist Cat A F 70.0 2.2 4. Myster,r ot the Aztec Idol B M 68 • .3 2.6 5. King of the Winds A A 66.7 2.5 6. Incredible Journey B A 65.0 2.4 7. Quiet Flame A WRB 6.3.3 2.2 8. Challenge B MRB 61.7 2.6 9. ~atery ot the Witch Tree 
S7JIIbol A M 61.7 2.6 10. Call Me Charley A R 58.3 2.4 11. Screwball B s 56.7 2.4 12. Through the Wall A F 56.7 2.4 1.3. ProtUes in Courage A H 53.4 2.3 14. White Fang A A 53.4 2.4 15. Mar,r Jane A R 53.4 2.5 16. Like a Red., Red Rose B F 51.7 2 • .3 17. Captured by the Mohawks A MB 51.7 2.8 18. To Far Places A MRB 46.7 2.5 19. Old Yeller c A 46.7 2.6 20. Andrew Jackson A MB 45.0 2.7 21. Ticonderoga A H 45.0 2.6 .,22. Secret ot the Himalayas B M 43.4 2.7 23. Witch ot Blackbird Pond c F 43.4 .3.2 24. Head on Landon Bridge A MRB 40.0 2.6 25. Brady B R 40.0 3.0 26. Robert E. Lee A MB 40.0 3.0 27. Back Court Atom A s 38.4 2.5 28. Rascal B A 38.4 2.6 29. St. Joan of Arc c WRB 38.3 3.1 .JO. Firat Woman Doctor c WB 36.7 2.4 31. U. S. Marines c H 36.7 2.5 32. Steppin and Family c R 36.7 2.6 
33. MJater;y on Telegraph Hill c M 36.7 2.7 34. Appomattox B H .36.7 .3.0 35. Dear., Dear Livy c WB 35.0 2.1 36. Touahawk c A 35.0 2.7 37. Jessie Fremont A WB 35.0 3.3 38. Orphans ot the Slq A F ,33.4 1.& 








INDEX RATING AND PERCENTAGE OF CHOICES 
FOR EACH OF THE SIXTY TITLES RANKED ACCORDING TO SCANNING 
(Continued) 
Title Clas• Type % 
First Sioux Nun B WRB 31.7 
St. Agnes c WRB 28.4 
America's First World War c H 28.4 
Anchor Man A s 28 • .3 
48 •. Ka.rga.rite Bourge011J A WRB 2.6.7 
49. Round the World with 
I Nellie Bly B WB 26.7 so. Dr. TOJil Doole;r c MB 25.0 51. Land ot Taboos B MRB 25.0 
52. Saint ot Slaves Forever c MRB 21.7 
53. Song of the Dove B WRB 21.7 
S4. Padre Pro c MRB 21.7 
55. Adventures of Broken Hand B MB 20.0 
56. Thi.e Rail.roa.d Disappears B R 16.7 
57. Harriet Tubman B viB 1.5.0 
58. Junior Miler c s 13.4 
59. Blockade Runner c MB 11.7 



















Probably the most apparent reason tor children to select books as 
they did can be seen from the colUDl which depicts class ot book. As 
at&ted in Chapter III, 1 OlfSB inciioatee the degree ot attractiveness to 
which each book was categorized. Brietq stated, a class "A" book 
imioated. that it was judged most attractive, "B" just mediocre, am 
"0" that it was drab. Out ot the top half or top thirty books eighteen 
were books that were judged very attractive. All had tlaahy book jackets, 
covered with plastic, and the format and illustrations were attractive. 
Haupted Houeetul was by tar the most popular book with all groups ot 
children. As indicated by the index number, girls almost coneistentq 
ranked it as first choice; boys also ranked it high. This book of short. 
stories was most attractive am readable; ita intriguing cover and 
1supra., p. 18. 
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excellent illustrations tull ot JD18"te17 helped to sell the book. With 
its haDisome cover and fol"JJI&t, l4pg of the Wip;i, a horse story, captured 
the eyes and hearts or not. only boys but girls as well. Captured bz the 
Mohawks, a biography', aroused the interest or bo7& but seemed unattractive 
to the girls, Without question, "A" books or highly attractive books as 
measured by outward appearance were given preference. 
Only eight "B" books were chosen and all but t'WO ot these had 
illustrations on the cover even though they were not as attractive as 
class "An books. MYstery ot th§ Aztec Idol was chosen by boys as well 
as girls not. only because or the tfP! of book but tor the reason that 
b078 preferred the masculine detective pictured on the cover. Perhaps 
the cover of I.1ke a Red. R!!d Rose, suggestive as it was ot romance, had 
much to do with its popularity with the girls but its bei.ng rejected by 
boys. 
Just tour "C" or drab books were selected among the first thirt.y 
highest ranked books. Attractiveness, then seeJD8d to play an i.IP.port.ent 
role in children's book preferences. 
Type <r topic alao had a large intluence in chi:'.dren's choiaes. 
Animal stories, mystery and pure fiction had to be for the most part 
very drab before they ware passed up by these adolescents. Books such 
as White El.epb&nt M.ysterz and M;tster:v on Te~egraph Hil J were drab ani 
forboding indeed, and Jet because they were J~YSteries, they were rated 
higher than s<111e "A" and "B" books. Likewise, the animal stories 
T!Wfh&wk ani Old. Yeller were certainJ.T not low on the list of favorites 
despite thC.r old and unattractive covers. Only in the case ot 0\ttlaws 
ot R&venhurst did fiction rate low. Although adventurous, features such 
as extensive baclqlw.nd in Scottish dialect, delayed action and ditficu.lt 
39 
tormat discouraged readers. 
Contrariwise, history and biographies had to be most attractive 
before being preferred to a different type of reading, Popular 
biographies and h:is tories had some degree or familiarity- about th•. 
Pocahontas was a well-known and intriguing figure to all, Having heard 
auch or Father Damian ani leprosy, all-but especially girls who held 
Mother Marianne as their heroine-were curious am. wanted to read 
Quiet Flame. With Dominic Savio aa a cla.seroom pat ron, :many were inter-
ested in leaming more about him in Challenge. Preeident Kennedy's 
untimely death brought interest in his lite and works J ProtUes in 
Coura.ge was a book to be read. lin&ll.71 having been engrossed with 
pictures or marines, wars, and outlying forts on television, boys wanted 
more books of this type and chose books dealing with them, 
In this same line ot thought, it was interestiDg to note that 
bOJB read stories ot sports in which their respective schools partici-
pated, Negroes were active in track and basketball; thus, Back Court. 
Atom and Anchor Man were preferred reading. While White students 
participated in basketball and baseball, they were not active in track. 
Books bav.tng to do with track were not favored but Byk Court; Atom and 
Rookie of the Year headed the list. 
The ident.if'Jing element. was strong as a factor in book preterMCes. 
It's y.ke This, Cat, a Newbury Medal winner, attorded ample opportunity 
tor identif'icat ion. A boy whose ta ther was almost always too busy to 
take time with him, placed his confidences in his cat. Living in some-
'What the eam.e environment, it was not difficult tor temagers of bot,h 
races to becom~ one with this book. As boys liked to identity themselves 
with the hero in the MYstery ot the Aztec Idol so did girls transfora 
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themselwa into Nanc1" Drew in Mtate17 of the Witch Tree Symbol. Girls 
found it dirticult to identify themselves in books or sports and histoey 
since most of the leading characters were men. IJ.kewise, the boys, not 
yet ripe for romance, would have nothing to do with it nor with Dt<Jet 
books having to do with wcmEI'l or girla. 
This identification els:ment, attractiveness, familiarity and 
interest in the topic overshadowed the difficulty of the book. Incredible 
Joumer, rated as a ninth grade reading level, was selected. by the sixth 
largest pEl" cent.age of children. .A.s an ani mal story, it •s a favorite 
topic. Perhaps the most adult book of the lot was s~. Joan of An 
which was placed by the •critics" among thB top thirty books. Children 
in all four schools had read about this heroine in their sixth grade 
readers. Once again readability adhered to interest.. 
Summar,y 
This chapter has dealt with the study of book preferences of 
sixty Negro and White children. Preference comp!l.riaon of race and sex 
were made in regard to type of book presented. This was acoc:apliahed 
by 00111.puting percentages and indexes of choices. In order to better 
determine deviations, tabl6s and graphs of each were included. 
As a further study, books were ranked according to percentage 
popularity and an evaluation of the books was made to determine which 
factors ma.y have contributed to book selections. 
In general conclusion, it was found that Negro and l'Jhite children 
of low socio-economic st.atus followed a similar pattem in reading 
preferences. The most noticeable difference was seen in the comparison 
of book preferences of boys and girls. 
CHAPT.ffi V 
SUMMARY AND CONCLUSIONS 
The Problan. 
This experimmtal study' was undertaken to make a comparison ot 
book preferences of Negro and White children of low socio-economic 
status in grades seven and eight. A study was made of percentagws ot 
chUdrc choosing various categories of books and ot mean index choices 
to determine possible deviations. The specific objectives were: 
1. to detettine it there were a ditference between Negro 
and White chUdren in rea.&ing preference. 
2. to see if choices were determined by environment-
that is, if children selected books that were rea.list.ic 
or idealistic to thc • 
.3. to detennine i! there were a difference in choice when 
books had raoi&l references in them or on the cover. 
4. to find it the readability of ease of books affected 
choice. 
5. to determine it there were a greater variation in choices 
of Negro than of White children. 
6. to determine if sex or rade had greater influence in 
choosing certain books. 
Procedure 
The total population of this study included. thirhy Negro and 
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thirty White seventh and eighth grade children of low socio-economic 
status_ in Kansas City, Missouri. 
An att•pt was made to have ch:Udr.m participating in the pro-
gram as similar as possible in I.Q. and reading level. To accanplish 
this, testa 1 were aaninistered as a basis tor selection. 
Books were collected ani pl.aced in ten categories. A committee 
ot five teachers chose 8i.x books from each group and classified ths 
according to set standards ot attractiveness. They were then placed 
in seta or ten according to attn.ctiveness with each category repre-
sentedo Children, choosing by title, listed four choices in each set 
in order of preference. Sets were interchanged again with aD. categories 
represented but mixed in attractiveness; children wre asked to examlne 
each book carefully am this time to spot read before stating their 
tour preferences. 
Results WEI!"e tabulated ani percentages ot cbUd.ren' s choices and 
mean indexew were computed. Tablee am graphs were made in order to 
better observe similarities and differences. 
Findings 
Comparing book preferences of seventh and eighth grade Negro and 
White children of low socio-economic etatus by interpretation of the 
data ootained fran this study, helped to fonnula.te conclllsions, as 
follow a 
1. Was there a difference betwem Negro aD1 White children 
in the choice of topics? 
Upon title selection lagro childrc had a tendency to 
choose more fiction tban did White children while the 
1Appandix1 p. 
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latter chose the intormational type of book. Atter 
scanning, however, both percentage and index comparisons 
were remark:abley close. 
2. Were choices detennined. by environment-that is, did children 
select books tba.t were realistic or idealistic to them? 
As a whole both Negro and White children sesed to choose 
books 1n which they could identify themselves 'With characters, 
things, or places that seemed real to the:m. 
3. Was there a dif'f'erence 1n choice when books had racia.l 
references in the or on the cover? 
At first sight Negro children chose books having racial 
references on the cover wh.Ue White children did not. Upon 
more careful perusal of' tm books, however, the reverse was 
true. 
4. Did the :readabUity of' the book affect choice? 
Alth01.1gh no readabUit;y formula was applled to the books 
in this study, mst were judged to be on or near junior 
high school level. Attractiveness of cover and format 
played a more i:mportant part in the selection than any other 
single factor. Twe of book seemed a second factor in 
preference. Several books that were most difficult and adult 
in readability still ranked among the top thirty books, not. 
because or appearance or readabillty but because of general 
interest. In general, readability in the eyes or these 
children, was not a principal factor considered when choosin& 
a book. 
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S. Was there greater variation in choice of Negro than of 
White children? 
\fuen choosing by title only, ~'bite children were somewhat 
more va.ried in their choices than Negro children. After 
scanning the books, however, both groups were in close 
agreement in their preferences. On the basis of the number 
of Negro children who chose particular types of books~ 
percentages ranked as follows: xqstecy (56.2%) 1 aninal 
(53.4%), miscellaneous fiction (46.1%), history- (.38.9%), 
racial fiction (37 .2C) 1 biography of woman (.35.6%) ~ biog-
raphy of men (35.1%), biography of religious men (.34.5%), 
biography of religious wanen (.34.5%), and sports (3.3.9%). 
Percentages of White children chose books in this order: 
animal stories (53.~), myateq (51\1%), miscellaneous 
fiction (42.3%) 1 racial fiction (42 • .3%) 1 hietor.r (38.4%) 1 
biography of religious men (.37 .8;(), biograpcy of women 
07 .8%), biography of religious women (.35.6%),. sports 
(.3.3.9%), am biography or men (29.4%). 
Index rat1n1s for each catogor,r after s'Janning 
weret 
Biography of men 
Biography of religious mea 
Biography of waaen 






























6. To what extent did sex inO.uence choice of books? 
Perhaps the greatest difference in choices ot books was 
not.ed 1n the percentage ot boys and girls regardless ot 
race who selected a particular category. Percentages ot 
girls choices were as follows: mystery (61.4%), miscel-
laneous fiction (54.5%), biography of women (1.9.5%), biog-
raphy ot religious women (47.2%), aniJul stories (45.6%). 
racial. fiction (43.9%), biogn.phy of religious men (36.1%), 
biography ot men (25.1%) 1 sports (2~.1%)., and history 
(15.6%). Boys chose books in this orders history (61.?%), 
animal (56.1%), sports (46.?%), Jq8tery (43.9%), biogxvhy 
ot men (39.5%), biography ot religious men (36.1%), racial 
fiction (35.9%), miscellanerus fiction (33.9%), biography 
ot women (23.9%), and biography ot religioue 'WOIIIBn (22.8%). 
Implications and RecOJDIJ!.!J1dationl 
Piminga or this stuey ay be of advantage in guiding children 
in the 1r reading and also an aid in acquiring library boois. Impli-
cat; ions are : 
1. There is a definite need tor more books containin& identi-
fication elements tor Negro as well as tor all children or low socio-
economic status. 
2. Enrichmmt programs should be supplied to meet the needs 
ot children with inadequate experience background. 
3. Greater care is needed in selection of books so that 
consideration is given to types ot books to meet interests of boys and 
ot girl.s. 
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other studies regarding preferences that might be initiated 
are: 
1. A preference study which would include a gre14ter range 
ot books and a greater number of students. 
2. A comparison o:t book preferences o:t children of low 
sociG-econallic status with those of a higher status • 
.3. A study of biographies to determine wha.t really attracts 
children's i.n:terests in this type ot reading. 
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APPENDIX I 
·~·· 
BOOKS PRESENTED FOR PREFERENCE SElECTION 
1. A. Hitchcock's Haunted Houseful by Alfred Hitchcock Random House 
X collection of Allred Hitchcock's stories tor children, 
including excerpts from Tom Sa'W)"8r and other hamlese haunts. 
2. America's First World War by Henry Castor Random House 
Xh account of Aliericats part in World War I starring 
General Pershing and the Yanka. 
3. Anchor Man by Jesse Jackson Harper and Row 
X track team is in trouble without an outstanding 
runner. Negro children are admitted to the school and a 
star tracker joins the team. He drops out and Charley, 
anchor man a:"1d also Negro, has to come through. 
4. Andrew Jackson by Enid Meadow Grosset-Dunlap 
16usia at his home as a ;ywqster, a burning desire to 
outwit the British is dominant. A hero is apparent through-
out. 
S • Appomattox b7 Burke Davis Harper and Row 
Clos!hg struggle of the Civil War. An hour by hour 
account or the first three dqs or the war. 
6. Backcourt Atom by Joseph Olgin Houghton Mifflin 
A sliOrt boy overcomes his handicap and makes the 
basketball varsity. An enthusiastic cheerleader, jealous 
teauna.te ani father add in; erest. 
7 • Blockade Runner by H. J. Heagney Longmans Green and Co. 
Biography of John T&bb before he became a priest. 
A Civil War naval story. 
8. Bretdy by Jean Fritz Coward-McCann 
-"A father is bitterly opposed to slavery} his son must 
make hia own decisions. 
9 • Bud Baker, Racing Swimmer by Caary Jackson Hasting House 
xn authoritative story or a boy who struggles to beccae 
a s~ champion. Hints in rear for swimmers and strokes 
defined. 
10. Q.all ¥1e Charley by Jesse Jackson Harper 
The first Negro boy to mroll in a white Junior High, 
he is befriended by one of the whi'e boys and belittled by 
others. Racial tension ... friendship. 
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11, Captured by the Mohawks by Sterling North Houghtod Mifflin 
A young American .farm boy :Js captured and raised by 
Indians. He eventua.ll.y retUI'J'le to white men but never 
loses interest in the Indians, 
12. Challenge by Daniel. Higgins Salesians 
The story of t pe yolmg and saintly school boy 1 Dominic 
Savio. 
13. pear, Dear Li!l by Stoutenburg and Baker Charles Scribner 
The true story of the youth, courtship and marriage of 
Mark Twain's wife. It depicts the courage and loyalty of 
a kind and loving woman. 
14, Dr. Tom Do9ler by Tom Dooley Ariel Books 
An abridgement of Deliver Us Frgm Evil, Edge of TOII)rroy, 
and N;tght Thez Bwned. the H2untatn. Tom Dooley's ~ccount 
ot t.."l.e Col!lllUnists, hospital work ani his own sickness. 
15. First Sioux Nun by Hilger and Kallher 
A tull blooded Indian is left to be raised by the 
Grey Sisters. Professed seven years, she dies of T. B, 
Bruce 
16. First Woman Doctor by Rachel Baker Hessner Inc. 
'hie ator.y of llizabeth Blackwell, H.D., tells of her 
struggles to enter an all male profession. Her hopes, 
disappointments and the encouragement of others for her to 
advance are portra7ed, 
1i7 • Harriet Tubman by Ann Petry Thomas Crowell 
The biogra.pbT of an escape« slave and her rescue of 
countless or her fellow slaves. Small, scarred, muscular, 
she becomes knmm as the Moses or the people, 
tiS, Head. on London Bridu by Helene Magaret 
The biography or Thomas More stressing ro;p.l relations, 
family devotion and complete faith in God. 
·1Bruce 
1~9. !ncredible Joqmel by Sheila Bu.rntord Little Brown and Co. 
A. tale of three animals, two dogs and a cat, that traTel. 
across a barren waste under incredible hardship to jo~ 
their beloved family. 
20. M1 the Lm1 2f Tlbooa by James M. Darby . St. AnthoftT Guild Press 
A story of a ~~ist missionary, Father Peter Chanel, 
first mart7t of Oceania. ·· 
21. It • s IJ.ke T)Qs. gat by Emil.y Neville Harper and Row 
A fourteen year old boy 1 at odds with his father, devotes 
his affection to a cat and seeks to find adulthood. Deoiaions 
and slight romance evident. 
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22. Jessie Fremont by Marguerity Higgins Houghton Mifflin 
Daring, educated daughter or Senator Benton defies her 
rather and marries explorer Fremont. He receives the 
senator's support and Jessie has maDT anxious, lone!¥ years 
during trips. Love! 
23. Junior Miler by Lawrence Keating Westtinster Press 
A story ot a teenage boys struggle to overcame a 
:personality -clash with another student. he goes on to win 
a track meet despite obstacles. 
24. King or the Wind by Marguerite Henry Rand Mclfall7 
The story of the introduction of Arabian ho:nres to Europe. 
One p>.rticula.r horse WP6 the sire: to..eom.e or our own famous 
raoe horses today. 
25. Like a Red, Red Rose by Florence Musgrave Has-ting House 
A JUUior High girl becomes aware of boys, but her hero is 
unaware or her. The wrong boy becomes interested and at the 
end She finally interests the right one. 
26. Luclcy M;sghie£ py Mebane Burgll1tl Oxvord Universit7 
Rivalry &rifled between two Negro boys in a country 
settlement. A mystery of escaped convicts and the raising 
of calves as a 4-H project eventually brings the boys to 
friendship and understanding. 
27. 1-!s.rgarite Bourgeou by Flora Strousse P. J. Kenedy 
A French lay teacher comes to Canada where she assumes 
a new rol~ as pioneer teacher or French and Indian children. 
28. M!fY Jane by Dorot)ly Sterling Doubleday-
A story or the problems and experiences that a Negro 
junior high student meets upon being t.he .first to go to a 
newly integrated school. 
29. Mzfiea ot ~h! ,A&tec Igol by Harriet Carr Macmillan Co .. 
A boy from the u.s. goes to live in MeJd.co City with his 
aunt and uncle. Here an old stone idol left behind by a maid 
leads to mystery and intrigue among the excavations ot an 
ancient city. 
30. M:rsteu of the 'vritch Tre! S;ymbol by Carolyn Keech Grosset-Dunlap 
A Nanc;r Drew M7ste:cy with New England Background 
traces an antique thief and is accused or witchcraft • 
.31. Mntea on Telegraph HilJ by Ho-f!ard Pease Doubleday 
A stor,y of murder and theft based on the crew of. a ship. 
Journalistic style, eheap talk, rather adult in language. 
32. 
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Old Yeller by Fred Gipson 
The Story of a pioneer family adopted by a large ugly 1 
yellow dog. The m1s ahievoue dog proves his value by 
assisting with the farm animals and eventually loses his life 
by fi@tlting a madened bull to save his family. 
0~ of the S! by R. A. Heinlein 
'lilih1i iDipr ably story or a tar distant generation 
ot earth men who h'o'>Ve lived for centuries in a huge space 
shop and have forgotten earth and their own beginning. 
Harper 
Putman 
34. OUtlawa of Ravenhurat b;y Sr. Imelda Wallace/Catholic Authors Press 
I young boy, sent by his JJIIOt;her to Virginia to avoid 
persecution, is brought back b;y his uncle to a persecution 
and eventuaJ..l¥ reunion with his parents. Exciting. 
35. Padre Pro b;y Fanchon RoJ&r Kenedy and Sons 
The adventures and narrow escapee or a Mexican . priest 
during the religious persecution ar.d his tiDal execution. 
36. F rotiles in C'ourage b;y John F. Kenned;y Ha:rper 
A coll6ction ot Kennedy's political heroes who stood firm 
under intense disapproval.; written tor young reader. 
37. Quiet; Flame b;y Eva IC. Betz Bruce 
Tile blOgraph;y of heroic Mother Marianne, one or the first 
ot American Sisters to dedicate her woric am lite to the 
leper colony at Molokai. 
38. Rascal by Sterling North Dutton 
The heart.-warming sto17 at a motherless bo;y•s finding 
and raising a pet raccoon. The household ia already filled 
with pets, and presided ewer by an absentminded fathEr. 
39 .: ... Robert E. Lee b7 Jonathan Daniels Houghton Mif'tlln 
A biograpb,;y of the famous Civil War hero concentrating 
on action during the war. 
40. toold.e ot the Year by John Tunia Harcourt 8lld Brace 
High school to college baseball st.or.y. 
41. Round the World with Bellie BJJ by- F.ailT Hahn Houi}lton Mittlin 
C.~.&s or the first wmen joumalists travels unattended 
around the world sending back to her paper reports on her 
experiences. 
42. Saint of Slaves Fomer by Brother G. Grec Dujarie Press 
Wealtb;y Jesuit comes to $outh America and through 




43. Screwball by Alverla Armer World Publishing Co. 
'the coilf'licts of a crippled twin boy who cannot canpete 
with his stronger brother. He finds a way out by entering 
a soapbox derby. 
44. Secret of Himal.yas by Hal Evarts Charles Scribner 
A young college 'itiident is chosen to aecom.pa.ny an 
expedition searching for the Abominable Snowman. Distrust 
by an expedition leder and being suspected of petty thieve%7 
are jaat some of the trials acoompaning the unsuccessful but 
satisfying journey. 
45. So~ of the Dove by Mary F. Todd P • .J. Keneq 
lograPhy ot St. Catherine Laboure stressing pr life on 
the far.m before entering the convent. 
46. Stel>Jiin and F~by Shirley Graham Oxtonl University 
T e eve~ e and atlventures of a typical Negro 
family - very humorous. 
47. StoB{ of Pocahontas by Shirley Graham. Grosset and Dunlap 
ograplij of Iridian princess through JameatoWD building 
including her marriage. 
48. St. Aees by Louise Andre Delaatft' Maom11J an Co. 
i5lecect together from the best tlraditions ani little 
fact, it attempts to establish the cctua.l story while denying 
that it can do this. 
49. St. Joan of Arc byJopn Beevers Hanover House 
AdUlt biography - very human - of a great saint, 'Who was 
a simple woman. Historical and gripping. 
SO. The Adventures ot Broken Hand by Frank Morriss Bruce 
Fur tr&der, Tom Fitzpatrick, leads explorers and trappers 
' through Indian territory and becomes kw.JW11 as cbarr.pion 
,1. 
S2. 
of t~": Indian and King of the mountain men. 
This Rf:lroad Disappears by Beatrice St e:inmen Franklin Watts 
Set · tiiiBJii gets to help his dad on tpe Underground 
Railroad. He does some or the hidin& and helps with some 
of the delivering. To his surprise he meets Pol.J.T, his own 
age, and his best friend, Nat, who are also in on the railroad. 
Throug}l the Wall by A. A. Malkus Grosset and Dunlap 
After his father is captured and his mother dies, a 
young boy .finds his perilous way through the wall to .free-
dom and a new set ot parents. Freedom is only assured when 
they take him to America and he gradually comes to know 
peace and eventual reunion 'With his father. 
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53. Tieonderoga by Bruce Lanoaner Houghton .:-li.ttlin 
A French tort;, tell to the English, to the Americans 
and finally to decay. 
~· 
54. To Far Placeg by Eva K. Bets Hawthrone 
lis hop Ford 1 s lite from a young man to a ma.rt.)'r in 
COD'IJlUnist China. Clear-exact-human. 
55. Tomaba'Wk by Tho•e Hinkle 
A classic horse story. 
Wm, Morrow and Co. 
56. U 1 S. i,p. Wgr1d W&r ;J;I by Don L&waon Abelard Schuman 
Bejinning with the attack on Pearl Harbor, a 
descriptive account ot the war ends with the signing ot 
the peace treaty and an explanation ot the legendary Kilroy. 
57. U, S, Marines by Montross and Miller Houghton l4ittl1n 
The history and developraent ot the Marines, 
.58. White Elephant MYstery by EllerT Queen Grosset and Dunlap 
Two young sleuths solve a Jql!ltery of a missing will, 
regarding ownership at a circus, through a white elephaat 
good-luck charm with a safe depod.t number on it, 
59. White Fans by Jack London Grosset and Dunlap 
A story of a wolt trom the North who gives his heart to 
one man. Atter 1118.n7 trials the an returns to Calitornia 
and takes White F ani along to live in peace. 
60, Witch of Blackbird Pond by E. G, Speare Houghton Mittlin 
Thie is a tale ot witches in the colonies. A ,young girl 
comes to live in ;a Puritan home and finds a friend in a 
Quaker who lives a.lone and is accused or devil worship. 
Romance 1 rescue 1 and loyalty are port; rayed • 
APPENDIX ll 
Otis Quick-Scoring Mental Ability Tests 
by ArthurS. Otis 
MANUAL OF DIRECTIONS FOR BETA TEST 
Forms CM and DM and New Edition: Forms EM and FM 
The Quick-Scoring Series I eludes questions on vocabulary, arithmetic reasoning, 
etc. It must be remembered, however, that any test 
The Otis Quick-Scoring Mental Ability Tests com- which involves the use of language can measure mental 
prise three tests, called Alpha, Beta, and Gamma. The ability only to the extent to which we may assume that 
three tests are designed for grades as follows: pupils of the same age have had approximately the same 
AI h T t G d 1 4 opportunity to learn. Consequently, if a pupil has pa es ..... raes-
B t T t G d 4 9 grown up with limited educational opportunities, espe-ea es ...... raes-
Gamma Test ... High Schools and Colleges cially with reference to language, his mental abHity is 
not fairly measured by any test involving language. 
But in a given community in which all children have 
approximately the same educational oppoFtunities, it is 
reasonable to assume that a pupil who progresses 
rapidly in school and learns much has greater mental 
ability for his age than one who progresses less rapidly 
and learns less. To this extent, therefore, certain 
achievement questions such as vocabulary and arith-
metic-reasoning questions, even though depending on 
language, do measure mental ability. 
The Alpha Test, both in the regular and the short 
form, consists entirely of pictures. The Beta and 
Gamma Tests originally were revisions and extensions 
of the Intermediate and Higher Examinations, respec-
tively, of the Otis Self-Administering Tests of Mental 
Ability. New forms EM and FM of both the Beta 
and the Gamma Tests have been equated to the older 
forms. 
Purpose of the Tests 
The purpose of the three tests in the series is to meas-
ure mental ability - thinking power or the degree of 
maturity of the mind. 
It should be understood from the outset that it is not 
possible to measure mental ability directly. It is 
possible only to measure the effect mental ability has 
had in enabling the pupil to acquire certain knowledgt~ 
and mental skill. Of course, the answering of some 
types of questions depends less upon schooling and 
more upon mental ability than the answering of others, 
and in making up the test the aim has been for the most 
part to choose that kind of question which depends as 
little as possible on schooling and as much as possible 
on thinking. 
However, in the interest of variety it has been found 
necessary and even advantageous to include in verbal 
tests of mental ability, such as the Beta and Gamma 
Tests, certain questions which might seem at first glance 
to be mere measures of achievement. This type in-
Alternative Forms 
There are six forms of the Beta Test. Forms A and 
Bare published in a smaller size for hand scoring only. 
Forms CM, DM, EM, and FM are for machine scoring 
or hand scoring. 
Special Features 
The tests are self-administering. It is necessary 
merely to pass out the booklets, allow the pupils time 
to study the first page with a minimum of directions, 
and then let them go ahead and take the test. A single 
examiner may administer the tests to all the classes of 
a moderate-sized school in a day, by devoting a few 
minutes to start one class taking the test, leaving the 
class in care of the teacher, and going on to the next 
class, etc. This is a good way to assure reasonable 
uniformity of procedure in the giving of the tests. 
Copyright 1939, 1954, by Harcourt, Brace & World, Inc., New York. 
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In addition to the ease of administration which these 
tests afford by virtue of their single time limit, a method 
of stencil scoring is provided by which the tests may 
be rapidly scored. 
Provision is made in Forms CM, DM, EM, and FM 
for the pupil to put his answers to all the questions on 
one sheet of the test booklet. This sheet is called the 
Answer Sheet and appears as page 2. To use the 
Answer Sheet, the pupil tears it off from the rest of the 
booklet and slips it under the booklet in such a way 
that the spaces for the answers appear just to the right 
of the test page. 
2 4 5 
A row of 5 spaces like this: ii '' .. !! on the 
Answer Sheet corresponds to each question. The 
spaces are numbered consecutively and arranged so 
as to align perfectly with the questions on the test 
paper in order to make sure the pupil will not put his 
answer mark in the wrong row of spaces. 
To indicate his answer to a question, the pupil makes 
a vertical mark in the space that has the same number 
1 2 3 4 5 
as the answer he has chosen, like this: i: , • I 
The Answer Sheet is then scored by a stencil key con-
taining holes so spaced that if the pupil has put his mark 
in the right space it will show through the hole in the 
Key; otherwise not. To score the paper, it is necessary 
merely to count the marks that can be seen through the 
holes in the Key. One application of the Key is suffi-
cient, of course, to score the whole test. 
Experience shows that this is the quickest possible 
method of scoring a test "by hand," so to speak. Its 
principal advantage is that the scorer does not have to 
look at each answer to see whether a cross is in or not 
in a given square or circle - he disregards all wrong 
answers completely and merely counts right ones. It 
is by reason of this scoring feature that the tests are 
called "Quick-Scoring Tests." 
The test may be scored also by the International 
Business Machines Corporation scoring machine. For 
this purpose a special Separate Answer Sheet must be 
used. It is used in the same way as the Attached An-
swer Sheet but is printed and sold separately. Special 
mechanical pencils must be used by the pupils when 
marking the machine-scored Answer Sheet. Special 
Directions for Administering with the Machine Scoring 
Answer Sheet are given on the next page. 
Directions for Administering 
Two separate sets of directions for administering are 
furnished - one for use with the Attached Answer 
Sheet (see col. 2, this page) and the other for use with 
the Machine Scoring Answer Sheet (see col. 1, page 3). 
Be sure to use the appropriate directions. Give all 
directions slowly and distinctly, with a pause after each 
sentence. 
To administer Beta, Form CM, DM, EM, or FM, 
address the pupils as follows: 
Use the following directions with the Attached A.nswer 
Sheet. (Directions for Machine Scoring Answer Sheet 
are given on next page.) 
"We are now going to give you some tests that meas-
ure your ability to think. I will pass out the test papers 
and as soon as you receive one, read the first page and 
do what it tells you to do ; that is, fill the blanks, giving 
your name, age, etc., and answer the sample questions. 
"Do not open or turn over the booklet. Part of the 
test is to see if you can follow directions.".;_ 
Have the test papers passed, one to each pupil, right 
side up; that is, with the title page up. 
Allow a reasonable time for all to finish reading the 
first page; then say: "Is there anyone who does not 
understand how to answer the samples?" Be sure 
all do. 
Instruct the pupils to tear the Answer Sheet off from 
the rest of the booklet. See that every pupil is sup-
plied with two pencils and an eraser. It is better not 
to have the pencils too sharp, principally because it 
is better to have the pupils make wide marks. 
Then say: "You are to put your marks in the spaces 
on the Attached Answer Sheet. 
"Slip the Answer Sheet under the edge of page 3 so 
that the column of spaces marked 'Page 3' is along-
side page 3 like this. (Show by holding up page 3 
with the "Page 3" column of the Answer Sheet close 
to page 3 of the booklet.) Notice that the arrow tips 
on the Answer Sheet point directly toward the arrow 
tips on page 3. In answering the first question, you 
put a mark in one of the spaces in the first row, and 
so on. 
"When you finish page 3, pull out the Answer Sheet 
a little way like this (Show.) so that you can see the 
column of answers for page 4, and do page 4. Always 
keep the Answer Sheet shoved under the booklet so 
that the column of the Answer Sheet on which you are 
working is close to the test paper. 
"When you come to page 5, fold page 6 under like 
this (Show how.) so that you can get the 'Page 5' 
column of the Answer Sheet close to page 5 of the book-
let like this. (Show.) 
"Never put more than one mark in any row of 
spaces. 
"Is there anyone who does not understand what to 
do?" (Answer any questions about how to take the 
test.) Then say: 
"As explained in the paragraph below the samples, 
the test contains eighty questions. You are not ex-
pected to be able to answer all of them, but do the best 
you can. You will be allowed a half hour. Try to get 
as many right as possible. Be careful not to go so fast 
that you make mistakes. Do not spend too much time 
on any one question. No questions about the test will 
be answered after the test begins. 
"Now go ahead and answer the questions. Re-
member to make heavy black marks." (Continue 
with directions on page 3, column 2.) 
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Use tke following directions with tke M ackine Scoring 
Answer Skeet. 
"We are now going to give you some tests that meas-
ure your ability to think. I will pass out the test papers 
with the Separate Answer Sheets inserted. As soon 
as you receive the Answer Sheet, fill the blanks here 
(Point to place on Answer Sheet.), giving your name, 
age, etc. Do not write anything on the test booklet. 
"Do not open or turn over the test booklet. Part of 
the test is to see if you can follow directions." 
Give each pupil a test paper with the Separate Answer 
Sheet inserted. Pass out the mechanical pencils, and 
then say: 
"Read this front page of the test booklet carefully. 
You see that there are spaces here for recording an-
swers. (Hold up booklet and point to the spaces.) 
DO NOT put the answers to the samples in these 
spaces. You are not to mark the test booklet in any 
way. 
"If you look in the upper left-hand corner of the 
Answer Sheet (Hold up an Answer Sheet and point to 
the spaces for answers to sample.), you will see spaces 
for the answers to sample questions a, b, and c. Put 
your answers to the samples in these spaces. Read 
the front page of the test booklet and answer the sample 
questions." Allow a reasonable time for all to finish 
reading the first page; then say: "Is there anyone 
who does not understand how to answer the samples'?" 
Be sure all do. 
Then say: "All your answers are to be marked in the 
spaces on the Answer Sheet. 
"Slip the Answer Sheet under the edge of page 3 so 
that the column of spaces marked 'Page 3' is along-
side page 3 like this. (Show by holding up page 3 
with the "Page 3" column of the Answer Sheet close 
to page 3 of the booklet.) Notice that the arrow tips 
on the Answer Sheet point directly toward the arrow 
tips on page 3. In answering the first question, you 
put a mark in one of the spaces in the first row, and so 
on. 
"When you finish page 3, pull out the Answer Sheet 
a little way like this (Show.) so that you can see the 
column of answers for page 4, and do page 4. Always 
keep the Answer Sheet shoved under the booklet so 
that the column of the Answer Sheet on which you are 
working is close to the test paper. 
"When you come to page 5, fold page 6 under like 
this (Show how.) so that you can get the 'Page 5' 
column of the Answer Sheet close to page 5 of the book-
let like this. (Show.) 
"Never put more than one mark in any row of spaces. 
"In making your marks on the Answer Sheet, move 
your penqil up and ·down two or three times so as to 
make a heavy black mark filling the space between the 
two dotted lines in each case. 
"Is there anyone who does not understand what to 
do'?" (Answer any questions about how to take the 
test.) Then say: 
"As explained in the paragraph below the samples, 
the test contains eighty questions. You are not ex-
pected to be able to answer all of them, but do the best 
you can. You will be allowed a half hour. Try to get 
as many right as possible. Be careful not to go so fast 
that you make mistakes. Do not spend too much time 
on any one question. No questions about the test will 
be answered after the test begins. 
"Now go ahead and answer the questions. Re-
member to make heavy black marks." 
(Continue here.) 
Write immediately on the board the exact time when 
the pupils begin to take the test. It is helpful to 
write on the board also the time the pupils must stop 
work. Thus, if pupils are started at 1 : 17, write this 
on the board and under it write 1:47. Or set your 
watch exactly on the hour and when it is exactly half 
past the hour by your watch, the time will be up. 
It should be understood by the examiner that no 
questions about the test are to be answered which 
might give the pupils the slightest help in answering 
the questions; that is, the examiner or teacher may not 
explain the meaning of any word or give any hints. It 
is permissible at the beginning of the examination for 
the examiner to move quietly about the room to make 
sure that the pupils are indicating their answers in the 
proper manner (making heavy black marks), and if 
during the examination a pupil becomes confused on 
account of the use of the Separate Answer Sheet, it is 
permissible, of course, to explain to him how to proceed. 
Thereafter it is better for the teacher to remain seated 
at her desk so that the room is quiet and the pupils may 
work undisturbed. 
The one in charge of timing the test should be particu-
larly impressed with the need to watch the time care-
fully, for it is very easy to forget the time and let the 
pupils work more than the time allowed. 
After exactly 30 minutes, say: ''Stop! Lay your pencil 
down." 
If the Attached Answer Sheet is used, have the 
Answer Sheets collected, then have the pupils write 
their names at the top of page 3 of the booklet, and 
have the booklets collected. If the Machine Scoring 
Answer Sheet is used, have the Separate Answer Sheets 
and the test booklets collected at once. 
Directions for Scoring 
Hand scoring 
A Key for scoring the Attached Answer Sheet is in-
cluded in each package of tests. 
The pupils have been instructed to be sure not to 
put more than one mark in any row of spaces. How-
ever, if in the case of any item two marks have been put 
in the same row of spaces, draw a colored line through 
the row of answer spaces and give no credit for that 
item. 
';; • .'>-
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To score an Answer Sheet, lay the Key over the An-
swer Sheet in such a way that two of the heavy arrows 
on the Answer Sheet show through the holes of the Key 
and point directly toward the two arrows on the Key. 
The Key will then be adjusted so that all the marks 
that the pupils have made in the right spaces will show 
through the holes. The number of marks so appearing 
is the pupil's score. This score should be written in the 
space provided at the top of the title page. 
Ordinarily in scoring this test there is no need to mark 
the answers right or wrong but merely to count them, 
for only the total scor~ is of significance. To avoid 
errors in counting, after the numbers right have been 
counted, continue the count with the wrong and omitted 
items and make sure that you end with 80. 
In the interest of accuracy it is well for each Answer 
Sheet to be scored independently by two persons. If 
this is done, the score obtained by the first scorer may 
be written at the foot of the page. Then, after the 
next scorer has scored the paper and compared his 
count with that made by the first scorer and found it 
to check, the sheet may be turned and the checked score 
written on the title page. 
Machine scoring 
It is assumed here that all persons attempting to 
score the Otis Answer Sheet on the International Test 
Scoring Machine will have thoroughly familiarized 
themselves with the scoring techniques described in the 
various International Business Machines publications, 
particularly as they concern the manipulation of the 
machine itself. To insure scoring of satisfactory ac-
curacy, the following steps are suggested: 
1. Adjust the machine properly, according to the 
manufacturer's directions. 
2. Set the master switch on A and the formula 
switch on R. 
3. Scan each Answer Sheet carefully before it is 
scored. Where more than one answer has been 
marked for an item, erase all marks for the item. 
Erase any stray pencil marks made in an answer 
space, inasmuch as even very small and light 
marks are sometimes sensed by the machine. If 
the pupil has failed to make complete erasures, 
make a clean erasure. If the marks are too light, 
go over them with one of the special lead pencils. 
4. Check carefully by hand a certain proportion of 
the Answer Sheets to insure maximum accuracy. 
5. Enter the raw score in the box provided for it on 
the Answer Sheet. 
Directions for Recording Scores 
I 
In each package of tests there is included a Class 
Record which provides for the recording of scores of a 
class. Before entering the scores on the Class Record, 
arrange the Answer Sheets either in alphabetical order 
or in order of magnitude of score, according to prefer-
ence. Then enter the name of each pupil, his age in 
years and months, and his score. 
Note that provision is made on the Class Record for 
entering later the IQ of the pupil and any additional 
data, such as percentile rank in the class or school, 
classification designation, etc., and for entering the 
median age, median score, etc., if desired. 
Provision is made at the foot of page 2 of the Class 
Record for distributing the scores of a class or a school. 
After the marks are all entered, count those in each 
interval and write the number in the column headed 
"Freq." (Frequency). 
To find the median (middle) score, count from either 
end of the distribution to the middle mark. If the 
middle mark falls, say, in the interval 50-54, sort out 
the papers whose scores fall in this interval, and, if the 
median is the third mark in the interval, find the score 
on the third paper in that bunch of papers. That score 
is the median score of the class. 
Distributions of Scores 
Table 1 shows the distributions of scores by ages of 
12,983 sixth-grade pupils in Form A. About half are 
from a large city in Ohio and about half from towns 
and villages of New York State. The median age of 
these pupils was 12 years and 4 months and the median 
score 42 points. 
TABLE l. Distributions of Scores by Ages of 12,983 Sixth-
Grade Pupils in the Otis Quick-Scoring Mental Ability 
Tests: Beta Test, Form A 




9 10 11 12 13 14 15 16 17 
75-79 2 1 3 
70-74 1 21 11 33 
65-69 7 90 53 5 2 157 
60-64 1 17 243 130 18 1 410 
55-59 37 475 342 28 13 895 
50-54 62 692 605 106 32 2 1 1500 
45-49 53 860 842 260 54 7 2 2078 
40-44 2 43 818 1065 410 121 20 4 2483 
35-39 1 30 593 914 482 162 27 3 2212 
30-34 13 321 562 437 174 33 9 1 1550 
25-29 12 149 293 255 134 24 11 1 879 
20-24 1 5 62 132 140 75 22 8 1 446 
15-19 2 21 50 82 53 12 4 2 226 
10-14 1 2 3 15 29 26 8 2 86 
5-9 1 2 10 10 23 
0-4 1 1 2 
Totals 6 285 4350 5017 2262 856 157 45 5 12,983 
Median age: 12 yr., 4 mo. Median score : 42 
The table is interpreted as follows: The column 
headed 12 contains the distributions of scores of the 
5017 sixth-grade pupils whose age last birthday was 12 
years, and whose ages therefore ranged from 12 years 
to 13 years at the time of the test. It shows that, of 
those pupils, 1 made a score that fell in the interval 
75-79, 11 made scores that fell in the interval 70-7 4, etc. 
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This table is given partly to show what wide ranges 
of ages and ability are found in a single grade. Of 
course, the average classroom does not show quite as 
wide a range of ages and scores, but nearly so. The 
need for dividing the pupils of such a grade into more 
homogeneous groups and the method of doing so are 
given below under the heading "Application of Re-
sults" (page 8). 
Norms 
If a large number of 12-year pupils take a test and the 
scores are arranged in order, the median or middle score 
is considered just normal for 12-year pupils and is 
said to be the norm for the age of 12 years. Table 2 a 
gives the norms for the various ages of pupils taking 
Beta, Form CM or DM. Table 2 b gives the norms for 
pupils taking Beta, Form EM or FM. 















8 9 10 11 12 13 14 15 16 17 
10 17 24 31 37 43 47 51 54 56 
11 18 25 32 38 43 48 52 54 56 
11 18 26 32 38 44 48 52 55 56 
12 19 26 33 39 44 48 52 55 56 
13 20 27 33 39 45 49 53 55 56 
13 20 27 34 40 45 49 53 55 56 
14 21 28 34 40 45 49 53 55 57 
14 21 28 35 41 46 50 53 55 57 
15 22 29 35 41 46 50 54 55 57 
15 23 30 36 42 46 50 54 56 57 
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8 9 10 11 12 13 14 15 16 17 
9 14 21 29 35 41 46 50 53 56 
9 15 22 30 36 41 47 51 53 56 
9 15 23 30 36 42 47 51 54 56 
10 16 23 31 37 43 47 51 54 56 
10 17 24 31 37 44 48 52 54 56 
10 17 24 32 38 44 48 52 55 56 
11 18 25 32 38 44 48 52 55 57 
11 18 25 33 39 45 49 52 55 57 
12 19 26 33 39 45 49 53 55 57 
12 20 27 34 40 45 49 53 56 57 
13 20 27 34 40 46 50 53 56 57 




Table 2 a is read as follows: The norm for the age of 
8 years 0 months on Beta CM or DM is 10 points of score; 
the no~ for the age of 11 years 3 months is 33 points, 
etc. Table 2b is read in a similar manner. 
The norms in Table 2 a are based in part on the scores 
of 16,242 pupils in Beta, Form A; in part on a com-
parison of scores in Beta and scores in the Intermediate 
Examination of the Otis Self-Administering Tests of 
Mental Ability made by means of an experiment in 
which 3259 pupils in Grades 4 to 9 took Beta, Forms A 
and B, and Form A of the Intermediate Examination; 
in part on a comparison between Beta, Form A, and 
Alpha, Nonverbal, in which 612 pupils in Grades 4 and 
5 took both these tests; in part on a comparison be-
tween Beta, Form CM, and Gamma in which 742 pupils 
in Grades 7, 8, and 9 took both these tests; and in part 
on two experiments in which Beta, Form CM, was com-
pared with Beta, Form A, using groups of 780 and 1068 
pupils in Grades 4 to 9. The norms in Table 2 b are 
based on a comparison of scores on Beta EM and FM 
with CM, by means of an experiment in which 3107 
pupils in Grades 5 to 9 took part. 
Local norms for different localities differ markedly. 
The norms in Tables 2 a and 2 b, therefore, should not be 
thought of as necessarily representative of any par-
ticular section of the country but rather as representa-
tive of the country as a whole. 
These norms apply to a first test. If a pupil takes a 
second form of the test later, it is necessary to make a 
correction for familiarity with the test before using 
Tables 2 a and 2 b. (See "Practice Effect" below.) 
Practice Effect 
When a pupil takes a second form of a test within a 
short time after the first form, he tends to make a better 
score on the second test. This increase in score is 
generally called "practice effect." 
It was found that when a second form of Beta was 
given two days after the first form, the practice effect 
was about 4 points. This means that to render the 
second score of a pupil comparable to the first score if 
the tests were taken two days apart, 4 points should be 
subtracted from the second score. 
Practice effect decreases, of course, as the length of 
time between tests increases. Possibly the amount of 
practice effect would drop to about 3 points if the in-
terval were a week; to 2 points if the interval were a 
month; to 1 point if the interval were three months 
or more. 
Whenever it is desired to find a Mental Age or IQ 
(see below) from the score of a pupil in a second test, 
the proper correction should be made for practice effect 
in the second score before comparing it with the norm 
for the pupil's age in Tables 2 a and 2b or before finding 
the pupil's Mental Age. 
Mental Ages 
Some examiners wish to express scores in terms of 
Mental Age. The term "Mental Age" originally 
meant the age for which a pupil's score was normal or 
median. Thus, if a pupil makes a score just normal or 
median for pupils 10 years old, he is said to have a 
Mental Age (MA) of 10 years. 
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TABLE 3 a, Mental Ages Corresponding to Scores in Beta: According to this assumption, artificial mental ages 
Forms CM and DM are assigned to scores above age 13. This is called 
SCORE MA SCORE MA SCORE MA SCORE MA 
1 6-8 21 9-7 41 12-8 61 16-0 
2 6-10 22 9-8 42 12-10 62 16-2 
3 7-0 23 9-10 43 13-0 63 16-4 
4 7-1 24 10-0 44 13-2 64 16-6 
5 7-3 25 10-1 45 13--4 65 16-8 
6 7-5 26 10-3 46 13-6 66 16-10 
7 7-7 27 10-5 47 13-8 67 17-0 
8 7-8 28 10-7 48 13-10 68 17-2 
9 7-10 29 10-8 49 14-0 69 17-4 
10 8-0 30 10-10 50 14-2 70 17-6 
11 8-2 31 11-0 51 14-4 71 17-8 
12 8-3 32 11-2 52 14-6 72 17-10 
13 8-5 33 11--4 53 14-8 73 18-0 
14 8-7 34 11-6 54 14-10 74 18-2 
15 8-9 35 11-8 55 15-0 75 18-4 
16 8-10 36 11-10 56 15-2 76 18-6 
17 9-0 37 12-0 57 15-4 77 18-8 
18 9-2 38 12-2 58 15-6 78 18-10 
19 9-3 39 12-4 59 15-8 79 19-0 
20 9-5 40 12-6 60 15-10 80 19-2 
TABLE 3 b. Mental Ages Corresponding to Scores in Beta: 
Forms EM and FM 
SCORE MA SCORE MA SCORE MA SCORE MA 
1 7-1 21 10-0 41 13-0 61 16-0 
2 7-3 22 10-1 42 13-2 62 16-2 
3 7-5 23 10-3 43 13-3 63 16-4 
4 7-7 24 10-5 44 13-4 64 16-6 
5 7-8 25 10-7 45 13-6 65 16-8 
6 7-10 26 10-8 46 13-8 66 16-10 
7 8-0 27 10-10 47 13-10 67 17-0 
8 8-2 28 11-0 48 14-0 68 17-2 
9 8-3 29 11-1 49 14-2 69 17-4 
10 8-5 30 11-2 50 14-4 70 17-6 
11 8-7 31 11-4 51 14-6 71 17-8 
12 8-9 32 11-6 52 14-8 72 17-10 
13 8-10 33 11-8 53 14-10 73 18-0 
14 9-0 34 11-10 54 15-0 74 18-2 
15 9-2 35 12-0 55 15-1 75 18-4 
16 9-3 36 12-2 56 15-2 76 18-6 
17 9-5 37 12-4 57 15--4 77 18-8 
18 9-7 38 12-6 58 15-6 78 18-10 
19 9-8 39 12-8 59 15-8 79 19-0 
20 9-10 40 12-10 60 15-10 80 19-2 
------
This method of interpretation has a serious limita-
tion, since mental growth slows down along with physi-
cal growth, and pupils reach a mental maturity in their 
teens. Thus the highest norm for any age in the Beta 
Test, Form CM or DM, is 57 points, as shown in Table 
2 a. This means that some pupils make scores that are 
above what is normal for any age. In order to express 
degrees o,f mental ability which are above the norm for 
adults in terms of Mental Age, it is customary to pro-
ceed as though mental growth did not slow down but 
kept on at about the rate it is increasing between the 
ages of 12 and 13, which in the Beta Test is approxi-
mately 1 point in score for each two months of age. 
"extrapolation." This extrapolation method is used 
also with the Binet Scale. 
According to the above method tables of Mental 
Ages (Tables 3 a and 3 b) have been drawn up. 
Table 3 a is read as follows: A score of 1 in Beta CM 
or DM denotes a Mental Age of 6 years 8 months; a 
score of 61 may be treated as denoting a Mental Age 
of 16 years 0 months (though actually it is 4 points 
above the norm for adults). Table 3 b is read in a 
similar manner. 
Measuring Brightness 
Pupils making the same score in the test are pre-
sumed to have the same mental ability or, as we say, 
the same Mental Age even though their actual ages 
(spoken of as "chronological ages") are not the same. 
That is, as explained above, a pupil who makes a score 
equal to the norm for the age of 10 years is said to have 
a Mental Age of 10 years, whether the pupil is 10 years 
old or 9 years old or 11 years old. 
A 10-year pupil who has a Mental Age of 11 years is 
brighter than normal, and a measure of his brightness 
is often found by dividing his Mental Age of 11 years 
by his "chronological age" oflO years (11 + 10 = 1.10). 
The decimal point is then dropped and the 110 is called 
the pupil's Intelligence Quotient (IQ). Intelligence 
Quotients so found cluster most thickly around 100, but 
in a few instances go above 150 or below 50. They 
are distributed according to the "law of normal dis-
tribution." 
A study of the dispersion of IQ's of various popula-
tions aggregating 100,000 pupils tested by various 
group tests of mental ability showed standard devia-
tions of IQ's ranging from 10 to 19 points of IQ for the 
various populations, the median value of the standard 
deviations of IQ being between 15 and 16 points; hence 
theoretically about lo of 1% of pupils make IQ's of 150 
or over,! of 1% of pupils make IQ's of 142 or over, and 
so on as shown in Table 4. 
TABLE 4. Per Cents of Pupils Making Various IQ's 
This per cent make these This per cent make these 
of pupils IQ's: of pupils IQ's: 
roof 1% 150 or over roof 1% 50 or less 
! of 1% 142 or over ! of 1% 58 or less 
1% 136 or over 1% 64 or less 
5% 126 or over 5% 74 or less 
10% 121 or over 10% 79 or less 
25% 111 or over 25% 89 or less 
33!% 107 or over 33!% 93 or less 
50% 100 or over 50% 100 or less 
A measure of brightness comparable to the IQ can be 
found from scores of pupils in the Beta Test according 
to the method below. Although the measures are not 
quotients, they are called "Beta IQ's" because they 
are comparable to IQ's. 
; _; 
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How to Find a Pupil's "Beta IQ" 
To find a pupil's "Beta IQ," proceed as follows: 
1. Find the norm for the pupil's age from Table 2a or 
Table 2b, depending upon the form taken. 
2. Find the amount by which the pupil's score ex-
ceeds (or falls below) the norm for his age. Call this 
his "deviation of score." 
3. Add the pupil's deviation of score to 100 (or sub-
tract from 100 if the deviation is downward). The 
result is the pupil's "Beta IQ." 
4. If a pupil's score is above 70, it is to be augmented 
before proceeding with Steps 2 and 3 above. Treat a 
score of 71 as though it were 72. Treat a score of 72 as 
though it were 74, etc., according to Table 5. 
TABLE 5. For Augmenting High Scores 
Treat a score of 71 72 73 74 75 76 77 78 79 80 
as though it were 72 74 76 78 80 82 84 86 88 90 
As a sample of Step 4, suppose a pupil of 16 years 
6 months makes a score of 75. The norm for 16 years 
6 months is 55. To find his deviation of score, treat 
the score of 75 as though it were 80, subtract 55 from 80 
(answer 25), and add 25 to 100, yielding an "IQ" of 
125. 
Various determinations of the dispersions of "Beta 
IQ's" yield standard deviations of "IQ" of from 10 to 
17 points for various populations. The standard de-
viation of" IQ's" of 32,139 pupils of Pittsburgh derived 
from scores in the Intermediate Examination (similar 
to Beta) was 16.2 points. It is believed that "Beta 
IQ's" tend to be somewhat less dispersed than IQ's 
obtained by the division method from group tests in 
general (that is, they tend to be somewhat nearer to 
100); therefore allowance should be made for this fact 
when comparing "Beta IQ's" with ordinary IQ's from 
other tests. 
However, the above method is recommended as 
yielding measures of brightness that are more consistent 
and constant for a given individual than ordinary IQ's. 
Reliability and Validity of the Beta Test 
By "reliability" is meant the degTee of precision 
with which a test measures what it measures. 
One common measure of the reliability of a test is 
the coefficient of correlation between two forms of the 
test. Table 6 gives the coefllcients of correlation be-
tween Forms A and B in Grades 4 to 9 of a large school 
system, the average number of pupils per coefficient 
being 86. The average of the 12 coefficients is .79. 
For Grades 4 to 9 combined the coefficient is .96. 
Another measure of reliability is the coefficient of 
correlation between odd and even items of a single test. 
This is virtually a correlation between two forms of a 




4 5 6 7 8 9 
--------1-----
A (lst)-B (2d) .730 .979 .826 .711 .833 •. 605 
------------ .96 
B (lst)-A (2d) .764 .842 .859 .869 .688 .651 
short test each half as long as the full test, the two tests 
being given, we might say, simultaneously. 
It is customary, then, to correct the coefficients of 
correlation between the half tests by the Spearman-
Brown formula to obtain the corresponding coefficient 
for two full-length tests given under the same cir-
cumstances. 
The coefficients of correlation for the odd and even 
items of one test (Form CM) are as shown in Table 7 a. 
TABLE 7 a. Reliability Coefficients (Odd vs. Even Items) 
for Form CM Corrected by Spearman-Brown Formula 
GRADES 4 5 6 7 8 9 
---------1------------
CORRECTED COEFFICIENTS .81 .92 .90 .87 .86 . 79 
The average of the six corrected coefficients in Table 
7 a is .86, which is 7 points higher than . 79, the average 
of the coefficients of Table 6. This deficiency of 7 
points in the coefficients of Table 6 is due to the in-
stability of the pupils themselves. That is, if pupils 
remained as constant in ability from day to day as from 
moment to moment, so to speak, the coefficients in 
Table 6 would be as high as the coefficients in Table 7 a. 
TABLE 7 b. Reliability Coefficients (Odd vs. Even Items) 
for Form EM Corrected by Spearman-Brown Formula 
I 
I 
f.j 6 7 8 9 GRADES 
I __ --------
CORRECTED C OEF'FICIENTS I .89 .84 .94 .93 .95 
Table 7b shows the coefficients of correlation for odd 
and even items for Form EM. 
Another measure of reliability which is entirely in-
dependent of the degree of heterogeneity of the group 
is the standard error of measurement. By "standard 
error of measurement" is meant the amount by which 
any pupil's actual score may differ from his "true" 
I 
score in two cases out of three. 
In the case of 465 pupils in Grades 4 to 9 the standard 
I 
error of measurement was 4.0 points. 
That is, a pupil's score will be in error not more than 
4.0 points in 66~% of cases. 
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By validity of a test is meant the degree to which it 
measures the ability it is designed to measure. Or we 
might say, it is the degree to which it serves its purpose. 
Now the purpose of the Beta Test is most generally 
that of finding the degree of brightness of a pupil; that 
is obtaining some measure (such as the IQ) that indi-
c~tes the probable rate of progress the pupil will make 
in school. This being the case, it follows that actual 
rate of progress of pupils through school is the most 
appropriate criterion of the validity of the Beta Test. 
This criterion is the one that was used in the de-
velopment of the Otis Intermediate Examination, from 
which most of the items of Forms CM and DM of the Beta 
Test were taken. The method is described in the Man-
ual for Otis Self-Administering Tests of Mental Ability 
(page 3). The determination of the validity of each ~tem 
consisted of comparing the number of passes of that Item 
by a group of pupils who were making rapid progress 
through school with the number of passes of the item 
by a group of pupils who were making slow progress 
through school. Only those items were used which 
showed a distinct gain in number of passes of the rapid-
progress pupils over the number of passes of the slow-
progress pupils. Each item justified its inclusion, 
therefore, because it contributed definitely to the ca-
pacity of the test to measure brightness as reflected in 
rate of progress through school. 
When Forms EM and FM were prepared, difficulty 
and validity indices 1 were computed for each item in 
these new forms. Since all pupils in the item-analysis 
experiment took Form CM as well as one of the new 
forms, difficulty and validity indices were also computed 
for the items in the older Form CM. The final items in 
EM and FM were selected to match those in CM in 
terms of difficulty, validity, and item type. The mean 
difficulty for Grades 6 and 7 combined on each of the 
three forms was found to be approximately 60%. The 
mean validity index of the test items in each form was 
approximately .45. 
Since the Otis Quick-Scoring Mental Ability Tests 
will be used mainly for the prediction of scholastic 
success, it is important that there be some objective 
evidence of the relationship between performance on 
the Otis test and school achievement. In Table 8 are 
shown the correlations between Otis scores and scores 
on the subtests of Form J of the Stanford Achievement 
Test for single grade ranges. 
The Otis tests and the Stanford Achievement Test used 
in these correlations were administered within a month 
of one another. However, it seems reasonable to assume 
1 Difficulty values for each item were computed by averaging 
the per cents passing each item in the upper and lower 27% of 
the item-analysis population. Validity indices are approxima-
tions of the item-total score correlations obtained from the upper-
lower 27% groups by means of the Flanagan table. 
TABLE 8. Correlations between Otis Quick-Scoring Menial 
Ability Tests, Beta Test, and Stanford Achievement Test, 
Form J 
GRADE 5 GRADE 8 
OTIS SCORE AND N=396 N= 398 
1. Paragraph Meaning .770 .770 
2. Word Meaning .827 .819 
3. Spelling .748 .623 
4. Language .698 .731 
5. Arithmetic Reasoning .673 .723 
6. Arithmetic Computation .564 .685 
7. Social Studies .779 .742 
8. Science .761 .765 
9. Study Skills .716 .760 
that if the Otis tests had been administered sometime 
previous to the achievement test the correlations would 
not vary greatly. 
Application of Results 
Purposes of mental ability tests. The principal pur-
poses for which mental tests are given are these: 
1. For teaching purposes, to discover which pupils 
are bright and capable of doing better school work than 
they are doing and to discover which pupils are dull and 
may be attempting work beyond their capacity. 
2. For administrative purposes, to regrade pupils so 
that the pupils in any one grade will be more homogene-
ous in mental ability and therefore able to progress at 
more nearly the same rate than otherwise. 
3. For administrative purposes, to classify pupils 
into separate groups within grades in order that the 
brighter or the more mature pupils may be given an 
enriched curriculum and in order that the duller or the 
less mature pupils may be allowed to progress at a 
slower rate. 
Such classifying is sometimes done on the basis of 
score (dividing the pupils on the basis of mental ma-
turity) and sometimes on the basis of IQ (dividing the 
pupils on the basis of brightness). The first of these 
methods is recommended. 
4. For research purposes, to obtain two or more 
groups of equal mental ability or brightness which may 
be given different methods of instruction for the pur-
pose of determining which method is superior. 
5. For guidance purposes, to assist pupils to choose 
wisely in planning their educational, recreational, and 
vocational programs. 
6. For administrative purposes, to determine the 
comparative mental status of pupils of different schools 
or localities. 
(Test Service Bulletin No. 77, published by World 
Book Company and available upon request, gives 
further information covering the Intelligence Quotient.) 
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BETA TEST: FORM CM 
For Grades 4-9 
Read this page. Do what it tells you to do. 
Do not open this booklet, or turn it over, until you are told to do so. 
Fill these blanks, giving your name, age, birthday, etc. Write plainly. 
Beta 
CM 
Score ....... . 
Name ............................................................ Age last birthday ...... years 
· First name, initial, and last name 
Birthday ........................... Teacher ....................... Date .............. 19 ..... . 
Month Day 
Grade .............. Schooi ........................... City and state ......................... . 
This is a test to see how well you can think. It contains questions of different kinds. Here are three 
sample questions. Five answers are given under each question. Read each question and decide which 
of the five answers below it is the right answer. 
Sample a: Which one of the five things below is soft? 
CD glass ®stone ® cotton @iron ® ice ..... -
The right answer, of course, is cotton; so the word cotton is underlined. And the 
word cotton is No. 3; so a heavy mark has been put in the space under the 3 at the 
right. This is the way you are to answer the questions. 
Try the next sample question yourself. Do not write the answer; just draw a line 
under it and then put a heavy mark in the space under the right number. 
Sample b: A robin is a kind of -
® plant 0 bird ®worm ® fish @ ftower .... 
The answer is bird; so you should have drawn a line under the word bird, and bird is 
No. 7; so you should have put a heavy mark in the space und.er the 7. Try this one: 
Sample c: Which one of the five numbers below is larger than 55? 
@ 63 @ 48 @ 29 @ 67 @ 16 ............. . 
The answer, of course, is 57; so you should have drawn a line under 57, and that 
is No. 14; so you should have put a heavy mark in the space under the 14. 
2 4 li 
.. .. I . . :• 
8 7 8 9 10 
.. .. .. . . .. 
11 12 13 14 111 
.. .. .. . . . . 
The test contains 80 questions. You are not expected to be able to answer all of them, but do the best 
you can. You will be allowed half an hour after the examiner tells you to begin. Try to get as many 
right as possible. Be careful not to go so fast that you make mistakes. Do not spend too much time 
on any one question. No questions about the test will be answered by the examiner after the test begins. 
Lay your :pencil down. 
Do not turn this booklet until you are told to begin. 
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ANSWER SHEET Otil Quict-Sc:oriDI : Beta : Cll 
Pog•S Pog•4 
61 62 63 64 65 41 42 43 44 46 26 27 28 29 30 2 3 
64 45 25 1 
31 32 33 34 35 6 8 II 10 
26 2 
66 67 68 69 70 46 47 48 49 11 12 13 14 15 
65 46 3 
71 72 73 74 75 51 52 53 54 55 36 37 38 39 40 16 17 18 19 20 
66 47 27 4 
2 3 4 5 21 22 23 
67 + 5 
6 7 8 9 10 56 57 58 59 41 42 43 44 46 26 27 28 29 30 
68 48 28 6 
11 12 13 14 15 61 62 63 64 65 46 47 48 49 50 31 32 33 34 311 
69 49 29 7 
+ 16 17 18 19 20 66 67 68 69 51 52 53 54 36 37 38 311 
70 50 30 8 
71 72 73 74 75 41 42 43 44 '5 
51 
21 22 23 24 25 56 57 58 59 60 46 47 48 49 50 
71 31 10 
2 3 4 5 61 62 63 64 65 51 52 53 64 55 
52 32 11 
26 27 28 211 6 7 8 9 10 66 67 68 69 56 57 58 59 60 
72 53 33 12 
• 31 32 33 34 35 11 12 13 14 15 71 72 73 74 75 61 62 63 64 61 
73 54 34 13 
16 17 18 19 20 76 77 78 79 80 66 67 68 69 70 
55 35 14 
36 37 38 39 40 81 82 83 84 85 71 72 73 74 71 
74 36 15 :: 
21 22 23 24 25 2 3 4 5 
56 37 
&1 42 43 44 45 26 27 28 29 30 6 7 8 9 10 76 77 78 711 
75 57 38 16 
31 32 33 34 35 81 82 83 84 81 
58 17 
46 47 48 49 50 11 12 13 14 15 86 87 88 89 90 
76 39 18 
36 37 38 39 16 17 18 19 
59 40 + 
151 52 53 64 55 41 42 43 44 45 91 92 93 94 95 
77 60 19 
46 47 48 49 60 21 22 23 24 25 2 3 4 
61 41 20 
156 57 58 59 60 26 27 28 29 30 6 7 8 9 10 
78 42 21 
61 62 63 64 65 51 52 53 54 11 12 13 14 15 
79 62 22 
31 32 33 34 35 16 17 18 19 20 
43 23 
66 67 68 69 70 56 57 58 59 36 37 38 39 40 21 22 23 24 25 
80 63 44 24 :: 
NOTE. This Answer Sheet is not intended for machine scoring. [ 2 ] 
Otis Quick-Scoring: Beta: CM 
Examination begins here. 
1. Which one of the five things below does not belong with the others? 
G) rose ® violet ® pansy @ grape ® morning-glory ......... _ .... _ ..... . 
2. Which one of the five answers below tells best what a hammer is? 
® a thing 0 a tool ® furniture ®a weapon @ a machine ....... _ ..... _ " 
3. Which one of the five words below means the opposite of west? 
QY north ~south ~east QY equator ~sunset .......................... . 
4. A banana is to the peeling and an ear of corn is to the husk as an egg is to what? 
@ an omelet @ the shell @ a cob @ a hen @food .............. - ...... . 
5. A child who accidentally hurts another child should -
® say he didn't do it @ run away @do nothing r.;:;-,s "1' s " 'CI ay, m orry ......... . 
6. Which one of the five things below is the largest? 
@ a bud ® a branch @ a tree @l a twig @> a limb ...................... . 
7. Which one of the five words below means the opposite of thin? 
@ strong @ fat @ healthy @ tall @large .............................. . 
8. Three of the four designs at the right are alike. ............... ............... ..........__ Which one is not like the other three? ..........__ 
@-----. 
9. Which one of the five things below is most like these three : a cup, a plate, and a saucer? 
@ a fork @ a table @ a napkin @ a bowl @ a spoon ................... . 
10. A hand is to an arm as a foot is to what? 
@a toe @a leg @ a finger @a wrist @a knee ........................ . 
11. Which word means the opposite of sorrow? 
@ sickness @ health @ good @ joy @pride ........................... . 
12. When a new kind of machine is thought of, it is usually called-
@ a discovery ® an adoption @) a creation @) a novelty @ an invention ..... 
13. Which is the most important reason we use money? 
@ It is made of silver. @ It makes goods cheaper. @ It is fun to jingle. 
@ It makes exchanging goods easier. @ We have used it for a long time •............. 
14. A book is to an author as a statue is to what? 
@ marble @ a sculptor @ a model @a magazine @a man ............. . 
15. At 4 cents each, how many pencils can be bought for 36 cents? 
@ 40 @ 32 @ 36 ® 9 @ 144 ....................................... .. 
16. Three of the four designs at the right are alike. 
Which one is not like the other three? 
17. Which one of the five things below is most like these three: a plum, an apricot, and an apple? 
® a tree @ a seed @ a peach @ a flower @ a leaf ...................... . 
18. A seed is to a plant as ( ?) is to a bird. 
@ a tree @ an egg @ a feather @ a nest @) flying ...................... . 
19. If the words below were rearranged to make a good sentence, 
with what letter would the last word of the sentence begin? 
usually are on hung walls pictures 
.... 
@p @)a @w @h ® u ........................ ·········-······· .... . 
20. Which word means the opposite of ugly? 
G) witch ® pretty ® colored @ deformed ®mean ...................... . 
21. A boy who often tells stories he knows are not true is said to -
® brag 0 cheat ® joke ® lie @ exaggerate ........................... . 
22. One number is wrong in the following series. 1 7 2 7 3 7 4 7 5 7 6 7 8 7 
What should that number be? QY 6 ~ 7 ~ 8 QY 4 @ 6 .................................... . 
23. Which one of the five things below is most like these three: an eagle, a giraffe, and a lizard? 
@ a wing @ a neck @ a stone @ a mouse @ a tree ..................... . 
24. Coal is to a locomotive as what is to an automobile? 
@ a motorcycle @ smoke @ wheels 
Copyright 1937 hy Harcourt, Brace & World, Inc. 
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@ gasoline @hom ................. . 
(Go right on to the next page.) 
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25. Which one of the words below would come first in the dictionary:> 
@ trail ® salt @ raving @ grave @ quarry .................•..•••••.•••. 
26. An electric light is to a candle as a motorcycle is to -
@ a bicycle @J an automobile @ wheels @ speed @ police ....•......•..•• 
27. Which tells best just what a pitcher is? 
@ a vessel from which to pour liquid @ something to hold milk 
@ It has a handle. ® It goes on the table. @ It is easily broken •.....••........... 
28. Which of these series contains a wrong number? 
~ 3-6-9-12-15 ~ 1-4-7-10-13 ~ 2-5-8-11-15 
@ 2-4-6-8-10 @ 1-3-6-7-9 .................................................... . 
29. Which of the five things below is most like these three : a boat, a horse, and a tt·cdn? 
@ a sail @ a river @ a motorcycle @ a road @ a track .................. . 
30. Three of the four designs at the right are alike. 
Which one is not like the other three? 
31. If the words below were rearranged to make a good sentence, 
the third word of the sentence would begin with what letter? 
honey bees clover gather red from 
@r ®b @c @g @h .............................................. . 
32. A road is to an automobile as ( ?) is to an airplane. 
@ flying @ a propeller @ speed @ the air @ a wing .................... . 
33. If Paul is taller than Harry and Harry is taller than James, then Paul is (?)James. 
34. 
@ shorter than @ taller than @ just as tall as @) (cannot say which) .•.•..... 
Count each 5 below that has a 3 next after it. 
Tell how many 5's you count. 
5 3 1 8 7 5 1 5 6 3 5 2 0 9 5 3 5 1 0 2 5 8 7 1 5 3 3 5 0 1 3 5 5 3 2 5 
® 6 ® 7 @ 3 ® 4 ® 6 ............................................. . 




@ traitor ® swindler @ burglar 
The son of my father's sister is my (?) 
@ nephew @ uncle 
Order is to confusion as ( ?) is to war. 
CD guns @ peace 
A quantity which grows smaller is said to-




@ prisoner @ lawyer ................... . 
@ stepbrother @grandson ................ . 
CD thunder ®army ........................ . 
®die @ sink ............................ . 
39. If the following words were arranged in order, 




Minute Month Day Second Hour Year Week 
@ M @ H @ D @ S @ W ........................................... . 
If Carl is younger than Edward and Carl is older than John, then John is (?) Edward. 
@ younger than @ older than @ just as old as @ (cannot say which) ...••....• 
Which tells best just what a lamb is? 
@ an animal with wool @ a creature with four legs and a tail 
@ a young sheep @ a lively small animal 
@ a young animal that eats grass .........................................•..•.....•• 
Which one of the five things below is most like these three : a towel, a shirt, and a handkerchief? 
@ a laundry ® a store @ a bath @ a sail @) a shoe ...........•.•..••.•.• 
43. What is the most important reason that we use telephones? 
@ to call the fire department @J to save time in communication 
@ to chat with our neighbors @ to hear the bell ring 
@ They give jobs to operators ..............................................•........• 
44. Which one of the words below would come last in the dictionary? 
@ emerge @ eject @ edible @ estate @ enter .........................• 
[ 4 ] (Go right on to the next page.} 
45. Grass is to cattle as bread is to what? 
@ butter @ flour @milk @man @horses ............................ . 
46. There is a saying, "Every rose has its thorn.'' This means that-
@ All rosebushes have thorns. @ There is no joy without some sorrow. 
@ Some rose petals are sharp. @ All flowers come from bushes ...................... . 
47. If the following words were arranged in order, which word would be in the middle? 
@ October @ June @) December @ August @ April. ................... . 
48. If Paul is taller than Herbert and Herbert is just as tall as Robert, 
then Robert is ( ?) Paul. 
@ taller than @) shorter than @) just as tall as @) (cannot say which) ......... . 
49. A king is to a kingdom as what is to a republic? 
@ a democrat @ a monarchy @) a president @laws @ a voter ........... . 
60. Three of the four designs at the right are alike. 
Which one is not like the other three? 
61. A person who is sure he can accomplish a task is said to be -
@ successful @ confident @ proud @ fearless @ brave ................. . 
62. Which statement tells best just what a watch is? 
CD It ticks. ® something to tell time ® a small round object with a chain 
0 a vest-pocket-sized time-keeping instrument 0 something with a face and hands ..... 










@ noise ® shiny ® dull ® quiet @ light .............................. . 
If the following words were rearranged to make a good sentence, 
the second word of the sentence would begin with what letter? 
always father A younger his than boy is 
@ f @ a @ t @ b @ y .............................................. .. 
Which word means the opposite of pride? 
@ sorrow @ proud @ miserable @ conceit 
If a man has walked west from his home 9 blocks and then walked east 4 blocks, 
how many blocks is he from his home ? 
@ humility .................. . 
® 13 ® 9 ® 12 ® 4 @ 5 ........................................... . 
An object or institution that will not perish or cease is said to be -
@ stationary ® stable @ permanent @ solid @ sound .................. . 
Ice is to water as water is to what? · 
@ land @ steam @ cold @ river @ thirst .............................. . 
There is a saying, "A drowning man will grasp at straws." This means that- -.a.... 
@ A man will sink more easily than a straw. ® Everyone should learn to swim. ...,.. 
@ Desperate people cling to absurd hopes. @) Those who cannot swim should stay 
on land ............................................................................ . 
Which one of the five words below is most like these three : fat, blue, soft? 
@ sky @ si,ze @ very @ color @ small ................................ . 
An uncle is to an aunt as a son is to a ( ?) 
@ brother @ father @ sister @ daughter @ girl ........................ . 
There is a saying, "As you make your bed, so must you lie on it." This means that-
® You should learn to make your own bed. @ You must bear the consequences 
of your own acts. @ You must lie down as soon as your bed is made up. 
@ Sleep is necessary to have good health. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . fc, 
('-: 
63. Three of the four designs at the right are alike. 
Which one is not like the other three? 
[ 5 ] (Go right on to the next page.) 
64. If the following words were arranged in order, which word would be in the middle? 
@ plaster @ frame @ wallpaper @ lath @ foundation .................. . 
65. Which statement tells best just what a window is? 
@ something to see through @) a glass door 
@ a frame with a glass in it @) a glass opening in the wall of a house 
@ a piece of glass surrounded by wood .............................................. . 
66. A feeling that each of two persons has for the other is said to be -
@ friendship @ mutual @ incompatible ® contemporary @ deference .... 
67. Which one of the following words would come last in the dictionary? 
CD heart ® judge ® north 0 nerve ® grass ......................... . 
68. What letter precedes the letter that comes next before Q in the alphabet? 
@P G)Q @0 ®R @S ........................................... . 
69. One number is wrong in this series. 1 2 4 8 12 32 64 What should that number be? 
@ 6 @ 12 @ 3 @ 16 @ 48 ........................................ . 
70. If I have a large box with 3 small boxes in it 
and 3 very small boxes in each small box, 
how many boxes are there in all? 
... 
@6 @7 @3 @ 12 @ 13 .......... ···························· .... . 
71. There is a saying, "Don't ride a free horse to death." This means-
® Don't be cruel. @ Don't abuse a privilege. @ Don't accept gifts. 
® Don't be reckless. @ Don't ride a horse ...................................... . 
72. Three of the four designs at the right are alike. 
Which one is not like the other three? 
73. If a photograph that is 3 in. wide and 4 in. long is enlarged to be 15 in. wide, 
how many inches long will it be? 
@ 16 @ 17 @ 20 @ 45 @ 60 ...................................... . 
74. One number is wrong in the following series. 
3 4 6 7 9 10 12 14 
What should that number be? 
@8 ®2 @11 @ 13 @ 5 ......................................... . 
75. When the time by a clock was 13 min. past 6, the hands were interchanged. 
The clock then said about-
@ 6 min. past 12 @ 12 min. past 6 @ 29 min. of 3 
@ 12 min. of 6 @ 8 min. past 2 ................................................ . 
76. A car owner uses a mixture in his radiator containing 1 qt. of alcohol to every 2 qt. of water. 
How many quarts of alcohol arc needed for 18 quarts of the mixture? 
@ 9 @ t @ 17 @ 36 @) 6 ......................................... . 
77. What letter in the following series appears a third time nearest the beginning? 
A E D B A C C E D F B D C A E E B C 
@ B @ C @ D @ E @ A ......................................... .. 
78. In a foreign language bora cama deta means very good food, 
bora lopa means poor food, cama fila means very large. 
What word means good ? 
@ bora @ cama @ deta @) lopa @ fila ............................... . 
79. Which one of the five words below does not belong with the others? 
@ many @ little @ several @ few @ numerous ...................... . 
80. A boy is now three times as old as his sister. 
In 2 years he will be only twice as old. 
How many years old will his sister be then ? 
@1 @2 @3 @ 4 @ 6 .............................................. . 
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The Intermediate Reading Test for Grades 5 and 6 
and the Advanced Reading Test for Grades 7-9 consist 
of the Paragraph Meaning and Word Meaning Tests 
of the Stanford Achievement Test batteries, either In-
termediate or Advanced. The following instructions 
are all that are needed to give the test. Detailed in-
formation concerning the construction and validity 
of the test, the norms, and the interpretation and uses 
of the test results is given in the Directions for Admin-
istering for the batteries. 
Intermediate and Advanced Reading Tests may also 
be purchased for use with separate answer sheets. 
Special directions accompany these tests. 
[!_] Directions for Administering 
GENERAL DIRECTIONS FOR ADMINISTERING 
NOTE. The examiner should become thoroughly 
familiar with all of the following directions before 
attempting to give the test. 
1. Before beginning a test, the examiner should see 
that the desks are cleared and that each pupil has 
one or two sharpened pencils. Pens should not be 
used. A supply of extra pencils should be at hand. 
2. Anaturalclassroomsituationshould be maintained 
as far as possible. 
3. Provision should be made to insure quiet and free-
dom from interruptions of any kind. This may be 
accomplished by posting on the door of the room a 
sign reading, "Testing. Do not disturb." 
4. The examiner should take pains to insure that the 
pupils understand what they are to do and how 
they are to record their answers. This can be 
done best by reading the directions verbatim and 
supplementing with explanations as questions from 
the pupils indicate need. When doing this, the 
examiner should never give help on specific test 
questions, but may fully clarify the directions. 
5. Mter a test has been started, the examiner should 
move quietly about the room to see that instruc-
tions are being followed. When they are not, 
he should clarify for the individual pupil but 
should not disturb the entire class unless the mis-
understanding seems· general. 
6. The examiner should take every precaution to see 
that the pupils do not turn to any test other than 
the one the class is working on at the time. 
7. Every effort must be made to prevent pupils from 
helping one another. Otherwise a true picture 
cannot be obtained of the extent of pupil achieve-
ment or of pupil difficulties and the reasons for 
them. Arranging the situation so that pupils 
cannot copy from one another is far better than 
reminding them constantly that they are not to 
look at one another's papers. 
8. Time limits should not be exceeded. A stop 
watch or a watch with a second hand should be 
used in order to guarantee a uniformity of time. If 
an ordinary watch is used, it is necessary to exercise 
great care to insure accurate timing. It is ad-
visable to record on the board or on note paper 
the starting time in hours, minutes, and seconds 
and the time when the test is to be :finished. 
9. The working time on the Paragraph Meaning Test 
is 25 minutes and on the Word Meaning Test 
12 minutes. Each test may be administered at a 
separate sitting, or the two tests may be adminis-
tered in one sitting. Since these are not speed 
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Copyright in Great Britain. All rights reserved. 
PRINTED I~ U.S.A. a 
2 Stanford Achievement Test Inter. & Adv. Reading 
tests, time limits may be generous for some 
classes. If all pupils or all but one or two in a 
class finish a test before the stipulated time has 
elapsed, time may be called. Under no conditions 
should the time limits be extended. 
10. A test should never be started unless sufficient 
time is available in which to complete it. 
SPECIFIC DIRECTIONS 
To adJ:D.ir..ister the test, say to the pupils: "This is 
a test to show how much you have learned. When you get 
your test booklet, do not write on it or open it until I tell 
you to." (Be sure pupils do not open booklets.) 
Pass out the test booklets. Then say: "Now look 
at the front page, where it says Name. (Point to the 
proper place.) Write your first and last names here. 
Do it as quickly as you can and write plainly." (Pause.) 
Give similar instructions for the other items of infor-
mation on the front page. 
Mter the blanks have been filled in, continue: "Now 
listen carefully to what I tell you. You must do your best, 
but I do not expect you to be able to answer all the ques-
tions. Do not begin until I say Go, and when I say Stop 
put your pencil right down. If you break your pencil, hold 
up your hand and I will give you another. After we have 
begun, you must not ask questions." (Continue with the 
directions for Test 1, given below.) 
TEST 1. Paragraph Meaning 
Say to the pupils: "Now open your booklet to Test 1, 
Paragraph Meaning, which is on page 2. (See that all 
pupils have the correct page.) Now fold the page back, 
like this, so that only page 2 is showing. (Demonstrate 
and see that all do this correctly.) 
"Look at the top of the page, where it says ·nmECTIONS.' 
(Hold up a booklet and point to the proper place.) 
The directions tell you what to do. They say: 'Read 
each paragraph below. Decide which of the numbered 
words at the right is best for each blank, and then mark 
the answer space which is numbered the same as the word 
you have chosen. Study the sample below, and answer 
the other questions in the same way.' 
''Now look at the sample paragraph. (Hold up a booklet 
and point to the sample.) It says: 'I am shorter than my 
sister and taller than my brother. This morning we stood 
beside one another. I looked down at my __ and __ at 
my sister.' What word goes in the space which has the 
number 51 in it'? (Encourage reply.) Yes, the word 
that belongs in the space is 'brother.' Do you find 
'brother' among the four words given for blank number 
51 at the right'? (Pause.) Notice that 'brother' has 
the number 2; so the answer space under the number 2 
has been filled in. (Point.) What word belongs in the 
space numbered 52'? (Encourage reply.) Yes, the 
missing word is 'up.' Do you find the word 'up' among 
the four words given for blank number 52'? What is its 
number'? (Encourage group to answer aloud as be-
fore.) Yes, 'up' has the number 7; so :6.11 in the answer 
space under the number 7. All the paragraphs on this 
page have one or more words left out. Each space with a 
number in it tells you where a word has been left out. 
For each space there is a group of words beside the same 
number as appears in the space. The word that goes in 
each space is one of the words in the group that has the 
same number as the number in the space. 
"You are to read each paragraph and find the words 
that have been left out. Begin with the first paragraph 
and answer as many questions as you can. When you 
are not sure which answer is the right one, make the best 
choice you can, but do not make wild guesses. When 
you reach the bottom of the page, go on to pages 3 
and 4. When you finish page 4, go back and see if you 
have done the best you can. Do not work on any 
other tests. Are there any questions about what you 
are to do'? (Pause.) READY. GO!" (Record the 
starting time on the board.) 
Mter 25 minutes, say: "STOP!" (If both tests are 
to be administered in one sitting, allow pupils about 2 
minutes of relaxation before starting to administer 
Test 2, Word Meaning.) 
TEST 2. Word Meaning 
"Now tum to the next test, on page 5, which is Test 2, 
Word Meaning. (Pause until all have found the place.) 
Now fold the page back, like this, so that only page 5 is 
showing." (See that all do this correctly.) Then say: 
"Look at the top of the page, where it says 'DmECTIONS.' 
(Hold up a booklet and point to the proper place on the 
booklet.) The directions tell you what to do. They say: 
'In each exercise decide which of the four numbered words 
will complete the sentence best. Look at the number of this 
word. Mark the answer space at the right which is num-
bered the same as the word you have chosen. Study the 
samples.' 
"Now look at the samples. (Hold up a booklet and 
point to the sample exercises.) The first sample, which 
is number 51, says: 'The day that comes after Friday is-
Monday, Tuesday, Saturday, Sunday.' Which of the last 
four words makes the sentence true'? - The day that 
comes after Friday is . • . (Wait for class to answer.) 
Yes, the day is 'Saturday.' The number beside 'Saturday' 
is 3, so the answer space under the number 3 has been 
filled in. Now look at the second sample. It says: 'To 
draw on a blackboard, use a piece of- pencil, straw, 
eraser, chalk.' Which of the last four words makes the 
sentence true'? To draw on a blackboard, use a piece 
of . . . (Wait for the class to answer.) Yes, 'chalk' 
is right. The number beside 'chalk' is 8, so you :6.11 in the 
answer space under the number 8. (See that all do 
this correctly.) In each sentence on this page and the 
next page, decide which is the right answer and fill in 
the space below the number of the word you have 
picked. 
"Begin with question number 1 and answer as many 
questions as you can. When you are not sure which 
answer is the right one, make the best choice you can, but 
do not make wild guesses. Are there any questions about 
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what you are to do'? (Pause.) READY. GO I". (Record 
the starting time on the board.) 
After 12 minutes, say: "STOP! Put your pencil 
down." Collect the test booklets immediately. 
~ Directions for Scoring 
The word score whenever used in these directions for 
scoring refers to the grade score which is derived from 
the number of correct responses. A conversion table 
for finding the grade score is given at the end of each 
of the subtests. 
The following general rules apply in scoring both of 
the tests: 
1. Do not attempt to score a test without using the 
key. The key is provided to make the scoring 
objective and at the same time quick, convenient, 
and accurate. 
2. Before placing the key on a page, scan the answers 
for any double-marked items. A red horizontal 
line should be drawn through the answer spaces 
of such items, so that they will not be counted as 
correct when the key is placed over them. 
3. No part or fractional credits are given for any item. 
Each item is counted as right, wrong, o:r omitted. 
4. When an answer obviously has been changed by a 
pupil, the final response is the one which should be 
scored. 
5. Sample items are never scored. 
6. Place the key on each test page so that the num-
bered arrow at the top of the column of answer 
spaces on the test page shows through the opening 
in the key to the left of which appears a similarly 
numbered arrow. Place the arrows point to point 
and adjust the key with a slight rotary motion to 
position the holes correctly. The number right 
will be the number of pencil marks appearing 
through the holes. 
7. The number right should be checked in the upper 
row of the conversion table at the end of each test. 
The number appearing directly under the value 
checked is the pupil's grade score on the test. The 
grade equivalent on each test is the grade score 
divided by 10. The grade equivalent (which is sim-
ply the grade score with a decimal point added) may 
be entered directly in the table on the title page. 
8. To insure maximum accuracy, all scoring and 
transferring of scores to the front of the test book-
let should be carefully checked by a second person. 
m Interpretation of Scores; Norms 
A raw score on Stanford Achievement Test, .as on most 
tests, has but little meaning in itself. Raw scores 
acquire meaning when they are related to some set of 
norms - that is, the scores made by some specified 
group - and converted to some type of score intrinsi-
cally more meaningful. There are many groups of 
pupils whose scores might be used as bases for com-
parison or interpretation of raw scores- e.g., pupils 
of given grade, age, sex, mental ability, curriculum, 
type of school, etc., but, practically, it is not possible 
to provide all the kinds of normative data that might 
be useful. 
Scores on Stanford Achievement Test are interpreted 
chiefly by reference to two sets of norms, as follows: 
a. Modal-age grade norms, recommended for inter-
pretation of individual scores. 
b. Total-group grade norms, recommended for inter-
pretation of group averages. 
The nature of these two sets of norms and their 
special characteristics are outlined below. This dis-
cussion will be more meaningful if one understands the 
nature of grade and age norms. Grade norms permit 
comparison of a score with the scores made by pupils 
of specified grade status. They yield a grade equiva-
lent for a given score, which indicates the grade place-
ment of pupils for whom the given score is the average 
score. Similarly, age norms permit comparison of 
scores with the scores obtained by pupils of specified 
age, and yield age equivalents. 
Modal-age grade norms. The 1940 edition of Stan-
ford Achievement Test introduced a refinement in the 
derivation of grade norms, the so-called modal-age-
grade concept. Grade norms embodying this concept, 
instead of being based on the scores of all pupils in a 
given grade, are based on the scores only of those 
pupils who are typical with respect to age. Thus, the 
norm group is specified with respect to both grade and 
age status. The most common single age group in a 
grade is designated the "modal-age" group, whence 
the name for these norms. Use of modal-age norms 
permits comparison of the typical pupil in a grade 
with pupils who are most nearly like him with re-
spect to both grade and year of age. These children 
have been in each grade only one year and entered 
school at nearly the same age. 
Approximately 65% of the pupils in any grade 
are in the modal-age group. To compare these 
children with the total population in each grade 
would be to reduce the accuracy of the comparison 
to the extent that the norms for the modal-age group 
and the total group differ; these differences range 
from approximately one tenth of a year in the early 
grades to a half year, or more, in the higher grades. 
The difference is negligible at Grades 2 and 3, but 
of increasing magnitude in later grades. The aver-
age performance of the total-grade group is de-
pressed by virtue of the fact that the total group 
includes both accelerated and retarded pupils, in 
addition to those normally placed for age, and because 
there are more retarded, duller pupils than there 
are accelerated, brighter pupils. Use of the total-
4 Stanford Achievement Test Inter. & Adv. Reading 
TABLE 1. Total-Group Grade Equivalents Corresponding 
to Grade Scores 
Grade 'Par. I Word I Grade Par. Word Grade Par.,Word 






89 9.4 9.4 49 5.1 5.2 
128 12.9 + 12.9+ 88 9.3 9.3 48 5.0 5.1 
127 12.9 12.9 87 9.2 9.2 47 4.9 5.0 
126 12.9 12.8 86 9.1 9.1 46 4.8 4.9 
125 12.8 12.7 85 9.0 9.0 45 4.7 4.8 
124 12.8 12.6 84 8.9 8.9 44 4.6 4.7 
123 12.8 12.5 83 8.8 8.9 43 4.5 4.6 
122 12.7 12.4 82 8.7 8.8 42 4.4 4.5 
121 12.6 12.4 81 8.6 8.7 41 4.3 4.4 
120 12.5 12.3 80 8.5 8.6 40 4.2 4.2 
119 12.4 12.2 79 8.4 8.4 39 4.1 4.1 
118 12.3 12.1 78 8.3 8.3 38 4.0 4.0 
117 12.1 12.0 77 8.2 8.2 37 3.9 3.9 
116 12.0 11.9 76 8.1 8.1 36 3.8 3.8 
115 11.9 11.8 75 8.0 8.0 35 3.7 3.7 
114 11.8 11.7 74 7.9 7.9 34 3.6 3.6 
113 11.7 11.6 73 7.8 7.8 33 3.5 3.5 
112 11.6 11.6 72 7.7 7.7 32 3.4 3.4 
111 11.5 11.5 71 7.6 7.6 31 3.3 3.3 
110 11.4 11.4 70 7.5 7.5 30 3.2 3.2 
109 11.2 11.3 69 7.4 7.4 29 3.1 3.1 
108 11.1 11.2 68 7.3 7.3 28 3.0 2.9 
107 11.0 11.1 67 7.2 7.1 27 2.9 2.8 
106 10.9 11.0 66 7.1 7.0 26 2.8 2.7 
105 10.8 10.9 65 7.0 6.9 25 2.7 2.6 
104 10.7 10.8 64 6.8 6.8 24, 2.5 2.5 
103 10.6 10.7 63 6.7 6.7 23 2.3 2.4 
102 10.5 10.6 62 6.6 6.6 22 2.2 2.3 
101 10.4 10.6 61 6.5 6.5 21 2.1 2.2 
100 10.3 10.5 60 6.3 6.4 20 2.0 2.1 
99 10.2 10.4 59 6.2 6.3 19 1.9 2.0 
98 10.1 10.3 58 6.1 6.2 18 1.8 1.9 
97 10.1 10.2 57 6.0 6.1 17 1.7 1.7 
96 10.0 10.1 56 5.9 6.0 16 1.6 1.6 
95 9.9 10.0 55 5.8 5.9 15 1.5 1.5 
94 9.8 9.9 54 5.7 5.7 14 1.3 1.4 
93 9.8 9.8 53 5.6 5.6 13 1.2 1.2 
92 9.7 9.7 52 5.5 5.5 12 1.1 1.1 
91 9.6 9.6 51 5.4 5.4 
I 
11 1.0 1.0 
90 9.5 9.G I 50 5.2 5.3 10 
i I 
group average as the norm for evaluation of an in-
dividual's performance, therefore, sets an unduly low 
standard for the majority of pupils and, in the long 
run, is likely to encourage acceptance of an unneces-
sarily low level of achievement. 
If results on Stanford expressed in terms of modal-
age norms are to be compared with results on other 
achievement tests which are not expressed in terms 
of modal-age norms, it should be recognized that there 
are these systematic differences between modal-age 
grade and total-group grade norms. Appropriate ad-
justments should be made when different types of 
norms are involved. 
Total-group grade norms. Total-group grade norms, 
in contrast to modal-age norms, are based on the per-
formance of all the pupils in a given grade. The 
total-grou}i) norms should be used to interpret average 
scores Of a total class, school, or school system because 
usually such a total includes both the approximate 
65% of pupils who are at grade for age and the other 
35% who are retarded or accelerated. 
The total-group grade norms are given in Table 1. 
This table gives total-group grade equivalents corre-
sponding to grade scores in Paragraph Meaning and 
Word Meaning. A given score nearly always has a 
higher grade equivalent according to total-group norms 
than it does according to modal-age norms. 
Grade placement at time of testing. The grade equiva-
lent for a pupil or a group is commonly compared 
with the grade placement of the pupil or group at the 
time of testing. The grade placement for any test-
ing date may be determined from Table 2, which gives 
the tenth of the school year corresponding to any date 
within the school year for pupils on an annual basis. If 
a school year is atypical, grade placement should be 
determined by computing the number of tenths of a 
school year which have elapsed at the time the tests 
are administered. Comparison of obtained grade 
TABLE 2. Grade Placement at Time of Testing 
I 
1., I .b., 1., I ..),., ILO ~~ <OLO ..),., "'., ..),., Date of .......... ~ ..... ~ ..... .......... .......... .......... .......... .......... ..... ..... 
Testing ..:..: 8 . ..:~ :>o 2z z ~ ·Pi Pi . ~~ 
:><~ 
"'"' ~>.E-< 0 ~ "'< ..:~>: l'ill'il l'ilo 8z <l'il ~~ ~!! <;:, 0000 ooO ZCI Ci~ ....,~ ~..., 
------------------
Grade 
.0 .1 .2 .3 .4 Placement .5 .6 .7 .8 .9 
equivalent with grade placement immediately reveals 
whether the pupil or group has attained in any sub-
ject a status superior, inferior, or about equal to that 
typical of other pupils of similar grade placement. 
Grade equivalents above 10.0. The method of deriva-
tion of grade equivalents is outlined in the section 
dealing with standardization of the test in the directions 
for the complete battery. The grade norms are based 
on the performance of pupils in Grades 1 through 9 
tested in the standardization program. Therefore, 
grade equivalents up to 10.0 may be considered to 
reflect accurately the achievement in the various sub-
jects of pupils of the designated grade status. Beyond 
10.0, however, the grade equivalents assigned to scores 
1 were derived by a process of extrapolation and cannot 
be interpreted as signifying the performance typical of 
pupils of the indicated grade placement. These values 
are fictitious and provided merely for the convenience 
of having all interpretation of scores made in similar 
terms. For example, a raw score of 38 on Form J of the 
Advanced Paragraph Meaning Test has a grade equiv-
alent of 11.1, but this must not be construed to mean 
that pupils in Grade 11.1 would have an average score 
of 38. The grade equivalents beyond 10.0 are, how-
ever, comparable from subtest to subtest in the sense 
that a given grade equivalent is always assigned to the 
score having a given percentile rank in the ninth-grade 
distribution. A grade equivalent of 12.9 was arbi-
trarily assigned to the score corresponding to the 99th 
percentile of ninth-grade pupils for all subtests, and 
intervening values between 10.0 and 12.9 similarly 
were assigned grade equivalents in such a way that a 
given grade equivalent in this range always denotes 
approximately the same degree of superiority above 
the ninth-grade median. The extrapolated grade 
equivalents do n9t provide measures of departure 
from actual grade status in the same sense as do the 
grade equivalents in the lower part of the scale. 
·-.·· . 
Directions for Administering Intermediate and Advanced Reading Tests 
TABLE 3. Grade Scores Corresponding to Selected Percentiles for Modal-Age Groups - Intermediate Reading Tests 
Grade 5.2 Grade 5.5 Grade 5.8 Grade 6.2 Grade 6.5 Grade 6.8 
%- %-
ile Par. Word Par. Word Par. Word Par. Word Par. Word Par. Word ile 
Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. 
98 93 90 98 93 101 97 105 100 107 103 108 108 98 
95 81 80 89 82 97 85 99 90 101 93 105 98 95 
90 74 70 80 74 89 79 91 81 94 85 97 90 90 
85 69 65 75 69 81 75 85 77 89 81 93 85 85 
80 65 62 71 67 76 71 80 74 84 77 88 81 80 
75 63 59 67 64 73 69 76 71 80 75 85 78 75 -
70 60 57 64 62 69 67 73 69 77 72 81 76 70 
65 58 55 62 59 65 65 69 68 73 70 77 74 65 
60 56 54 61 58 63 62 66 66 70 68 75 72 60 
55 54 52 57 56 61 60 64 64 67 67 72 70 55 
50 52 51 54 55 58 58 62 62 65 65 69 68 50 
45 49 49 51 52 56 56 59 59 63 62 66 66 45 
40 47 47 50 50 53 54 57 57 60 60 64 64 40 
35 46 45 48 48 51 52 54 55 58 58 61 62 35 
30 44 44 46 47 49 50 51 53 55 56 59 59 30 
25 42 42 44 45 47 48 49 51 52 54 56 57 25 
20 40 41 42 43 45 46 47 48 50 51 52 54 20 
15 38 39 40 41 43 44 45 46 47 48 49 51 15 
10 34 35 37 39 40 41 42 43 43 45 46 47 10 
5 30 31 32 34 35 37 37 39 39 41 41 42 5 
2 25 26 27 29 30 32 32 34 33 35 35 37 2 
TABLE 3 ( Cont'd). Grade Scores Corresponding to Selected Percentiles for Modal-Age Groups- Advanced Reading Tests 
Grade 7.2 Grade 7.5 Grade 7.8 Grade 8.2 Grade 8.5 Grade 8.8 Grade 9.2 Grade 9.5 Grade 9.8 
%- %-
ile Par. Word Par. Word Par. Word Par. Word Par. Word Par. Word Par. Word Par. Word Par. Word ile 
Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. Mean. 
98 113 111 116 115 119 119 120 120 122 
95 108 103 111 108 114 113 115 115 117 
90 102 96 106 100 108 104 111 107 113 
85 97 89 101 95 105 101 107 104 109 
80 93 85 97 90 101 96 104 99 106 
75 88 83 93 87 97 93 100 95 103 
70 84 80 89 84 93 88 96 91 99 
65 81 77 85 82 90 85 93 88 96 
60 77 75 82 79 86 83 89 86 93 
55 74 73 78 77 82 80 86 84 89 
50 72 72 75 75 79 78 82 82 85 
45 69 70 72 73 75 75 I 78 79 82 
40 66 68 69 71 72 73 I 75 77 78 
35 63 65 66 69 69 71 72 75 75 
30 61 63 63 67 66 69 69 72 72 
25 58 60 60 63 63 66 65 69 68 
20 55 57 57 59 59 63 62 66 65 
15 52 54 54 57 56 59 58 63 61 
10 48 50 50 53 52 56 55 58 57 
5 42 43 44 46 46 50 ·, 49 52 51 
2 36 38 38 41 40 44 43 46 44 
Percentile norms based on modal-age grade groups. 
For many purposes it is preferable to compare the 
scores of a pupil with the scores of other pupils of the 
same grade status rather than with those of pupils in 
other grades, which, in effect, is what a grade equiva-
lent system of interpretation does. Accordingly, there 
are presented in Table 3 percentile norms for the 
Intermediate and Advanced Reading Tests. In this 
table the grade scores corresponding to selected percen-
tiles for modal-age groups are given for several pos-
sible testing-dates-roughly for beginning-, middle-, 
and Emd~of-year testing. Percentiles for scores not 
included in the tables or percentiles for testing dates 
other than those included may be estimated by inter-
polation if such additional refinement is desired. The 
percentile rank corresponding to a grade score shows 
the percentage of pupils of the given grade placement 
122 123 125 125 125 126 126 127 127 98 
116 117 119 120 119 121 122 123 123 95 
110 114 113 116 116 118 119 120 120 90 
106 111 109 113 112 115 115 119 117 85 
102 108 106 110 108 112 111 114 113 80 
99 105 101 107 105 109 108 111 110 75 
96 102 100 105 102 107 ' 106 109 109 70 
92 99 97 102 100 105 103 107 106 65 
89 96 94 99 97 102 100 105 103 60 
87 93 90 96 94 99 98 101 101 55 
85 88 88 93 92 95 95 98 98 50 
83 85 86 89 89 92 92 96 95 45 
80 82 84 85 86 89 89 93 92 40 
77 78 81 82 84 85 87 89 90 35 
74 75 77 78 81 81 84 84 87 30 
72 71 75 74 78 76 81 80 84 25 
69 68 72 70 75 73 78 75 81 20 
66 64 69 66 72 68 74 70 77 15 
61 59 64 61 67 63 70 64 73 10 
55 54 57 55 60 56 63 
I 
57 67 5 
48 47 50 48 53 50 56 51 58 2 
having scores less than the given score. For example, 
a grade score of 105 on the Paragraph Meaning Test 
has a percentile rank of 95 at Grade 6.8, which means 
that 95% of the modal-age pupils of this grade status 
made grade scores less than 105. Use of percentile 
norms tends to avoid erroneous inferences as to the 
desirability of effecting changes in grade placement, 
such as are sometimes drawn when a pupil's grade 
equivalents differ greatly from his actual grade place-
ment. Percentiles have the further advantage of 
being easy to explain to parents or other teachers. 
Although the advantages of percentile norms are most 
apparent in the upper grades, it is becoming increas-
ingly common to utilize this system for interpretation 
of scores at alllevels.l 
1 Percentile norms based on total-grade groups are available on 
request to World Book Company. 
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11.0 16-1 7.5 12-6 4.0 9-0 
10.9 16-0 7.4 12~4 3.9 8-11 
10.8 15-10 7.3 12-3 3.8 8-10 
10.7 15-9 7.2 12-2 3.7 8-9 
10.6 15-8 7.1 12-1 3.6 8-8 
10.5 15-7 7.0 12-0 3.5 8-6 
10.4 15-5 6.9 11-10 3.4 8-5 
10.3 15-4 6.8 11-9 3.3 8-4 
10.2 15-3 6.7 11-8 3.2 8-3 
10.1 15-2 
i 
6.£ 11-7 3.1 8-1 
10.0 15-1 6.5 11-6 3.0 8-0 
9.9 14-11 I 6.4 11-4 2.9 7-11 
9.8 14-10 6.3 11-3 2.8 7-10 
9.7 14-9 6.2 11-2 2.7 7-9 
9.6 14-8 6.1 11-1 2.6 7-8 
9.5 14-7 6.0 11~ 2.5 7-7 
9.4 14-5 5.9 10-11 2.4 7-5 
9.3 14-4 5.8 10-10 2.3 7-4 
9.2 14-3 5.7 10-8 2.2 7-3 
9.1 14-1 5.6 10-7 2.1 7-2 
9.0 14-0 5.5 10-6 2.0 7-1 
8.9 13-11 5.4 10-5 1.9 6-11 
8.8 13-10 5.3 10-4 1.8 6-10 
8.7 13-9 5.2 10-2 1.7 6-9 
8.6 13-7 5.1 10-1 1.6 6-8 
8.5 13-6 5.0 10-0 1.5 6-7 
8.4 13-5 4.9 9-11 1.4 6-5 
8.3 13-4 4.8 9-10 1.3 6-4 
8.2 13-2 4.7 9-9 1.2 6-3 
I 8.1 13-1 
I 
4.6 9-7 1.1 6-2 
I 8.0 13-0 4.5 9-6 
I 





7.7 12-8 4.2 9-3 
7.6 12-7 4.1 9-1 
Age norms. Age norms, like grade norms, have 
been developed for modal-age groups and for total-age 
populations. The former permit comparison of scores 
with the scores made by pupils of a given age who are 
also in a particular grade; the latter, the more cus-
tomary type of age equivalent, permit comparison 
of scores with the scores made by all pupils of a given 
age regardless of grade. 
The age equivalent of a score in the modal-age norm 
system is the age associated with the modal-age grflde 
equivalent for that score, shown in Table 4. Tables 
of age equivalents based on total-age populations are not 
included here because of lack of space but are avail-
able separately on request to World Book Company. 
Average reading. The average reading grade or age 
equivalent or percentile for a pupil, class, or school 
may be found by averaging the values for the two 
tests for the pupil or the group. 
Reliability. Adequate interpretation of scores calls 
for knowledge of their reliability. Reliability data for 
the Intermediate and Advanced Reading Tests are 
given in Tables 5a and 5b. These tables present split-
half reliability coefficients separately for pupils in 
Grades 5 through 9, based on random samples of 
pupii.S from 34 school systems in the standardization 
population. 
Summary of types of norms. 
first paragraph in this section, 
be used as norm populations. 
As indicated in the 
many groups might 
It is recommended 
(1) that the modal-age grade norms be used for 
TABLE Ita. Reliability Coefficients 1 and Related Data for 
Intermediate Battery Reading Tests 
Test N ruz Mean 
Stand. S. E. 
Dev.3 Meas. 
Grade 5 
Par. Mean. 243 .886 29.79 9.05 3.06 
Word Mean. 243 .915 30.19 10.08 2.94 
Grade 6 
Par. Mean. 248 .920 33.21 8.88 2.51 
Word Mean. 248 .917 34.32 9.22 2.66 
TABLE 5b. Reliability Coefficients 1 and Related Data for 
Advanced Battery Reading Tests 
Test N Tu2 Mean 
Stand. S. E. I 




Par. Mean. 262 .841 28.22 7.45 2.97 
Word Mean. 262 .907 27.02 8.92 2.72 
Grade 8 
Par. Mean. 254 .855 30.46 7.22 2.75 
Word Mean. 254 .880 29.99 8.66 3.00 
Grade 9 
Par. Mean. 298 .821 32.63 6.81 2.88 
Word Mean. 298 .894 34.10 8.04 2.62 
1 Split-half reliability coefficients corrected by the usual Spearman-
Brown formula. 
' Both tests are time-limit tests, but the time limits are sufficiently gen-
erous to permit almost all pupils to attempt all items. It is not believed 
that the speed factor causes these coefficients to be spuriously high. 
3 Pupils in a single class, school, or even school system would probably 
exhibit somewhat less variability in the various tests than these samples 
of pupils from numerous systems, and hence might yield reliability coef-
ficients slightly lower than those here reported. 
interpreting scores of individual pupils because they 
reflect the achievement of the pupil who is typical 
with respect to both age and grade; and (2) that the 
total-group grade norms in Table 1 be used for inter-
preting class, grade, and school averages because an 
entire class will be more like the total group in a grade 
than it will be like the modal-age group in the grade. 
[!] Brief Suggestions for Use of Results 
Space will not permit a full discussion of the utiliza-
tion of the test results, but a few brief suggestions as 
to how the tests may be used to advantage are given. 
Further suggestions will be found in the Directions for 
Administering the Complete Batteries. 
1. For individual appraisal and guidance. A knowl-
edge of Stanford Achievement Test scores in Para-
graph Meaning and Word Meaning affords a basis 
of individualization of instruction early in the 
school year. 
2. For an analysis of class performance. Knowing 
the deficiencies of a class, a teacher can plan her 
instruction more profitably. 
3. For administrative and supervisory purposes. 
The Stanford Achievement Test is widely used by 
administrators and supervisors as a periodic meas-
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Stanford Advanced Reading: J .I 
TEST 1 Paragraph Meaning 
DIRECTIONS: Read each paragraph below. Decide which one of the numbered words at 
the right is best for each blank, and then mark the answer space which is numbered the 
same as the word you have chosen. Study the sample below, and answer the other 
questions in the same way. -
SAMPLE: I am shorter than my sister and taller than my brother. 51 1 friend 2 brother 
This morning we stood beside one another. . I looked 3 sister 4 feet 
down at my 51 and 52 at my sister. 52 5 around 6 back 
7 up 8 down 
1 The children went to the circus. They saw elephants and 
monkeys and many other animals. There were many clowns 
and lots of popcorn and peanuts. The children said that they 1 parade 2 clown 
2 3 4 
51 I 
5 6 7 8 
3 4 
wished a 1 would come every day. 1 3 circus 4 monkey 1' 
2-3 The gold used for jewelry is mixed with another metal, usually 1 metal 2 mineral 2 3 
copper. Pure gold is very soft, and jewelry made of it would 2 3 material 4 chemical 2 '' 
not wear well. Therefore, copper or some other 2 is 3 5 brighter 
mixed with the gold to make it 3 7 softer 
4-5 Insects that fly at night often make mistakes. It may be 4 1 animals 
that they cannot tell the light of the moon from that given by 3 moths 
an open fire. Sometimes these 4 fly into a 5 and 5 5 window 
are killed. 7 flame 
6 I go to bed at seven o'clock. Bob stays up until eight. We 
both rise at seven o'clock in the morning. Bob sleeps an hour 1 longer 
6 than I do. 6 3 later 
7-8-9 Wool is clipped from live sheep by a process called shear-
ing. The entire mat of fleece from each animal comes off in a 
single piece. With electric clippers one man can 7 from 
150 to 200 8 a day. After shearing, the 9 is rolled 
up and sent to the mill. 
7 1 clip 
3 kill 





10 3 freight 
to-11-12-13 A few years ago most freight was carried by railroad 11 5 roads 
trains. Now such things as furniture and even automobiles 7 tracks 
are sent across country on trucks. Goods sent by 10 can 12 9 truck 
go only where 11 have been laid, but goods sent by 12 11 freight 





























6 7 8 
2 3 4 
.. 
.. .. .. 
2 3 4 
7 : 
6 7 8 
10 11 12 
.. 
9 .. .. .. . . 
2 3 4 
. . . . 
10:: .. .. .. .. 
5 6 7 8 
9 JJ 11 12 
13 14 15 16 
.. 
.. .. :: 
4 14-15 A long time ago the people of Peru did not know how to 1 knots 2 colors 
write. In order to count, they tied knots in threads of differ- 14 3 loops 4 twists 14 :: 
ent colors. Each color meant a different kind of thing. The 5 counted 6 named 
14 in a thread stood for the things being 16 15 7 written 8 used 1s 
8 
[ 2 1 Go on to the next page. 
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TEST 1 Paragraph Meaning (Continued) 
3 4 16-17-18 The dog, :first domesticated during the Old Stone Age, 1 greatmi- 2 Stone Age 
belongs to the same family as the wolf, jackal, and fox. It 16 gration 16 
is believed that some breeds of dogs resulted from crossing two 3 American 4 First World · · · · 
of these three animals, but perhaps not all dogs had the same revolution War 
ancestors. Many breeds have developed since the 16 • 17 5 ~aguar 6 lynx 
It is hard to see anything of the 17 in the barkless dog of 7 Jackal 8 puma 
the North American Indians, or any kinship between the 18 9 badger 10 antelope 
-~ and the cocker spaniel. 11 leopard 12 wolf 
19-20 Ventriloquism is the -art of making sounds so that they 
appear to come from a distance rather than from the speaker's 19 1 science 2 art 
own mouth. It is an ancient 19 , and many authorities 3 custom 4 event 
believe that various phenomena such as the Greek oracles 20 5 deceit 6 mystery 
and the Egyptian speaking statues owe their explanation to 7 prophecy 8 ventrilo-
the practice of 20 by the priests. quism 
21-22 Crude oil from wells in Texas and other Western states 
is now transported in pipes to refineries in such distant states 
as California, Illinois, and Pennsylvania. Pumping stations 
are located 25 to 40 miles apart along each pipe line. From 21 
storage tanks near the wells the oil passes into the 21 and 
1 tankers 2 pipe lines 
3 tank cars 4 oil trucks 
1s 22 · to the refineries. 22 
5 shipped 
7 hauled 
23-24-25 A common example of a chemical reaction is the rusting 23 1 iron 
of iron. A gas called oxygen which is present in the air com- 3 copper 
hines with the silvery metal iron to form a reddish brown 24 5 iron 
substance known in chemistry as ferrous oxide, but commonly 7 rust 
called 23 • This substance is quite different from either 25 9 o~ide 










5 6 7 8 
9101112 
2 3 4 
19 n .. .. n 
5 6 7 8 
2 3 4 
5 6 7 8 
2 3 4 
23 n .. .. .. 
5 6 7 8 
9 10 11 12 
2 3 4 
26 During the French and Indian War more than one hundred 
English colonists were captured by the Indians at Deerfield, 26 
Massachusetts, and taken into the forest. Later, some were 






27-28-29 Architectural styles are the result of social, technical, 27 
and environmental factors. The flat-roofed houses of the 
Egyptians and the Aztecs were practical because of dry cli-
mates. This illustrates the 27 factor. For heavy struc-
tures both peoples used the pyramid, rather than beams, 28 
buttresses, girders, etc. This illustrates the 28 factor. 
The decorations of these two peoples were widely different 
because of traditions and aesthetic standards. This illustrates 29 
the 29 factor. 
30-31-32 The windward side of a great mountain chain has plenty 30 
of rainfall, whereas the regions on its lee are more arid. This 
difference is due to the fact that when prevailing winds strike 31 
high mountains, precipitation occurs and relatively little mois-




















5 mining 6 defense 
7 agriculture 8 sheep 
raising 
1 2 3 ' 
27 u .. .. .. 
5 6 7 8 
28 n .. .. .. 
9 10 11 12 
2 3 4 
5 6 7 8 
10 11 12 
30 side of mountain chains are better suited to 31 32 9 westerlies 10 northerlies 11 hurricanes 12 prevailing 32 
than those protected :from the 32 winds 
[ 3 1 Go on to the next page. 
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33-34 A dinosaur called "stegosaurus" had a brain-like nerve 
center inside his skull, and another, larger one in the region 33 1 spines 
of the pelvis. This latter controlled the reptile's heavy tail, 3 pelvis 
which was armed with horn-like spines. Because of the domi-




34 wagged his tail, or vice versa. 
35 
35-36-37 Much of the history of man might be written in terms 
of ocean currents. The warm Gulf Stream contributes so 
much to the temperatures of England and northern Europe 36 
that if somehow it could be cut off, the region of the British 
Isles would be nearly uninhabitable. The mass of frigid arctic 
water helps bend the 35 to take a 36 direction and is 37 
itself prevented from reaching the 37 
38-39 The noun radical comes from the Latin word for root. 
A radical is something fundamental, or at the root of things. 
One who wishes to upset the government is a radical because 
he wishes to make fundamental changes. In chemistry the 
fundamental parts of a compound are radicals. Recently a 38 
critic of radicalism denounced a professor's book entitled 
"Organic Radicals in the Presence of Catalysts." It is reason-
able to assume that the subject matter of the book was 38 • 
A dictionary would inform one that catalysts are chemical 39 
agents and not foreign agents. The critic should conclude 
that the book was 89 
40 Unusual meanings are sometimes attached to words. For 40 
as long as we have a record, "seeding" has meant putting seeds 
into the ground to grow into mature plants. "Cloud seeding" 
is an attempt to 40 
41-42 Myths are imaginary tales and have for their heroes gods 
and goddesses. In fables animals talk and have the char- 41 
acteristics of human beings. Apollo, the sun-god, figures 
prominently in many Greek 41 • The story of the "Dog 42 
in the Manger" is one of the most familiar 42 
43-44 Symbiosis is a very interesting biological phenomenon. 
It is the intimate living together of two different forms of life. 
For example, the Yucca, a desert plant, has its pollen carried 
from one flower to another by the Yucca moth only. This 43 
moth lays its eggs in a Yucca seed pod; the eggs hatch; the 
larvae eat some seeds and nothing else; they turn into moths, get 
covered with pollen, fly to a second Yucca blossom, carrying the 44 
pollen and fertilizing the seeds of the second plant. Thus 43 • 
The scientific term for wonderful cases like this is 44 
5 reptile 6 mastodon 5 
7 man-eater 8 mammal 34 11 
1 Gulf 2 Polar 
Stream Current 35 L 
3 Japan 4 Atlantic 
Current 
5 northward 6 westerly 5 
7 north- 8 southeast- 36ji 
easterly erly 
9 Gulf 10 Atlantic 
Stream 27:: 
11 British 12 Newfound-
Isles land 
Coast 
1 radical 2 subversive 
3 unfamiliar 4 entertain- 33 ~ ~ 
to the ing 
critic 
5 about 6 un-Ameri- 5 
astronomy can 33 u 
7 subversive 8 about 
chemistry 
1 put seeds 2 put seeds 
into the into 40 ji 
ground clouds 
3 make seeds 4 make rain 
mature 
1 fables 2 legends 
3 myths 4 histories 
5 myths 6 fables 




1 the moth 2 the Yucca. .. 
helps the helps the 43 j j 
Yucca moth 
3 eachhelps 4 eachisnec-
the other essary to 
the other 
5 evolution 6 mutual aid ~-
7 symbiotic 8 biologic ac- 44 j j 
union commodation 
No. RIGHT 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 
Gr. score 18 20 22 24 25 26 28 30 32 33 35 37 39 41 43 44 46 49 51 53 55 57 59 62 64 67 70 73 76 80 84 88 93 97 101 105 108 Ill 114 117 120 123 127 129 
I 4 l 
3 4 
6 7 8 
.. .. .. 
3 4 
.. 
.. .. . . 
6 7 8 
.. .. .. 
]) 11 12 
.. .. .. 
2 3 " 
.. .. .. 
7 8 







TEST 2 Word Meaning 
Stllllford Advanced Reading: J 
DIRECTIONS: In each exercise decide which of the four numbered words will complete the 
sentence best. Look at the number of this word. Mark the answer space at the right 
which is numbered the same as the word you have chosen. Study the samples. 
SAMPLES: 3 4 
51 The day that comes after Friday is- 1 Monday 2 Tuesday 3 S'aturday 4 Sunday 51 I .. 
7 8 
52 To draw on a blackboard, use a piece of- 5 pencil 6 stia.w 7 eraser 8 chalk 52 
1 Mary Smith and John Doe are cousins if they have the same - 2 3 
1 grandmother 2 mother 3 sister 4 daughter .......................... 1 i i . . . . 
5 6 7 
2 Marvel"ous means - 5 pleasant 6 distant 7 wonderful 8 great ........... :::: .. .. 
1 2 3 
3 To lash is to - 1 deceive 2 whip 3 destroy 4 waste ................... . 0 :; .. :: 
5 6 7 
4 Anyone over 21 years old is - 5 a graduate 6 an adult 7 a major 
5 If you can identify a butterfly, you can-· 2 3 
1 exhibit it 2 stuff it 3 mount it 4 recognize it ....................... s :; . . . . 
6 Something you must do, such as paying taxes, is - 5 6 7 
5 a custom 6 a sacrifice 7 a duty 8 an opportunity ..................... G i; . . . . 
7 Height, weight, and temperature are all - 1 2 3 
1 distances 2 visible 3 feelings 4 measurements . . . . . . . . . . . ........... 1 ; : . . . . 
8 Groceries arranged to attract customers are - 5 7 
5 displays 6 campaigns 7 evidence 8 bargains ........................ s ;; :: .. 
2 3 
9 To attempt a job is to - 1 condemn it 2 oppose it 3 imagine it 4 undertake it 9 1 1 .. .. 
5 6 7 
10 Things which are much alike are - 5 equal 6 handsome 7 similar 8 opposite 10 i i .; , .. 
11 A small thing given as evidence of good faith is a - 2 3 
1 petition 2 spindle 3 token 4 goblet ................................ n i i .. .. 
5 6 7 
12 A person elected to office should be - 5 confused 6 pitied 7 capable 8 noble 12 i i . . . . 
13 When you don't sense anything which is going on about you, you are- 1 2 3 
1 unconscious 2 sullen 3 prosperous 4 sensible . . . . . . . . . . ............ n 1 i .. .. 
14 The group of men who run a business are its - 5 6 1 
5 managers 6 customers 7 salesmen 8 _engineers ..................... 14 ; i :: 
~ 2 3 
15 Saving money for a "rainy day" is - 1 likable 
16 People who write letters to each other -
5 correspond 6 translate 7 interrupt 
2 industrial 3 fearful 4 advisable 1.> [: 
5 
8 interview ...................... 16 1 1 
1 




18 When you have learned your next lesson well, you are- s 6 v 
5 mistaken 6 prepared 7 discouraged 8 educated ..................... 18 1 [ .. 
19 Any statement about which there is question is - 1 3 
1 vagrant 2 elastic 3 appreciable 4 debatable ........................ n 11 
20 When a person repeatedly fails at something he wants to do, he may become - 5 
5 buoyant 6 frustrated 7 fruitless 8 drenched ........................ :::> U 
7 
21 Something written about or talked about is - 3 
1 a token 2 a topic 3 a title 4 an article . . . .......................... ~1 U 
22 If you have made up your mind about something, you have - 5 7 
5 a. conviction 6 an investigation 7 a sermon 8 a doubt ................ 22 j j 




































TEST 2 Word Meaning (Continued) 
Stanford Advanced ReadiDg: J 
3 4 
23 Clothing of any kind is called - 1 woolens 2 apparel 3 robes 4 draperies 23 
7 8 
24 Money wasted foolishly is - 5 proffered 6 severed 7 scandalized 8 squandered 24 
: 
26 If everybody agrees upon a plan, the agreement is - 2 
4 
1 unanimous 2 moderate 3 proportional 4 conscientious ............... 25 j j .. 
26. An individual who insists upon doing things his way only is - 5 6 7 8 
5 nimble 6 obstinate 7 kingly 8 towering ............................ 26 j [ [; : 
27 When a man seeks a position with a certain :firm, he becomes - 1 2 3 4 
1 an applicant 2 a suitor 3 a petitioner 4 a contractor . . . . . . . . . . . . . . ... 21 jl i: 
28 A dramatic event in a story is called - 5 6 7 8 
5 an epistle 6 a nucleus 7 a novelette 8 an episode ................... 2s !! .. 
29 "She has a good chance to recover" means that improvement i3 - 2 3 4 
1 certain 2 assured 3 impossible 4 probable ......................... 2o ;; ,; 
5 6 7 8 
so A difficulty to be overcome is- 5 an obstacle 6 a miracle 7 a vehicle 8 a barnacle 3o [ [ :: .. .. 
31 The way an army executes its campaigns is called its - 2 3 
1 enmity 2 eclipse 3 tactics 4 treatise ............................... 31 ; ; :: •. 
7 8 
32 A beginner in some sport is- 5 a novice 6 a professional 7 a private 8 an assailant 32 ![ . . .. i[ 
33 In a story meant to teach something, the teaching is called the - 1 2 3 
1 fable 2 myth 3 plot 4 moral ...................................... 33 ) ! . . . . . . 
34 One who works hard is - 5 brazen 6 alluring 7 ancestral 
35 A daily newspaper calls the number of papers it sells each day its -
6 7 8 
8 diligent ..... 34 ![ .. .. n 
2 3 4 
1 administration 2 attraction 3 circulation 4 introduction . . . . . . . . . ..... 35 )[ .. .. .. 
36 Any very long, unpleasant experience is - 5 7 8 
5 an ordeal 6 an offense 7 a vigil 8 a seclusion ........................ 36 ) ) . . . . • • 
37 One senator speaks of another senator as his - 3 4 
1 collector 2 elector 3 colleague 4 chaplain .......................... a1 i! 
5 7 8 
38 Spotlessly clean clothes are- 5 blanched 6 immaculate 7 stark 8 purged 3s ij . . .. .. 
2 3 4 
39 A small event that is part of a story is- 1 a plot 2 an epic 3 an incident 4 an era 39 )[ .. .. .. 
40 Any national issue over which there is disagreement is - 5 1 s 
5 controversial 6 contraband 7 tabu 8 subversive ..................... 4o jj :: .. .. 
41 Corrupt politics are due largely to public- 1 2 4 
1 responsiveness 2 antagonism 3 degradation 4 • diff :: m erence ........... 4!L :: .. .. 
42 To destroy something completely is to - 5 6 7 8 
5 detract it 6 distort it 7 annihilate it 8 d . .. epress 1t .................... 42 ll : .. 
1 2 3 4 
43 A very exact measurement is - 1 absolute 2 concise 3 precise 4 fundamental .... 43 i [ :: . . . . 
44 The "crossing" of two or more kinds of grain produces - 5 7 8 
5 mongrels 6 hybrids 7 formulas 8 chaff . . . . . . . . . . . . . . . . . . . . . ....... 44 )[ .. .. .. 
45 An interesting conversationalist often has a store of- 3 
1 denominations 2 anecdotes 3 alibis 4 conveyances .................. 45 j! 
' 46 Sometimes an opinion on a subject is changed after - li 6 7 8 
5 consternation 6 delegation 7 dissolution 8 deliberation . . . . . . . . . . . . . . 46 j j .. .. .. 
No. RIGHT 1 2 3 4 5 8 7 8 I 10 1112131415 1817 1819 20 21 ZZ 23 24 25 28 27 Z8 29 30 3132 33 34 35 88 37 38 39 40 41 42 43 44 45 4e Stop. 
Gr. score 26 21 29 30 31 33 34 36 38 40 42 44 46 48 50 53 55 'il 59 62 64 67 69 71 73 75 77 79 82 84 86 88 90 93 96 99 101 104 107 110 113 116 119 122 125 1.~ 
[ 6 ] 
